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ABSTRACT
FACTORS SUPPORTING FACULTY’S INTENTION TO USE ONLINE VIDEO
SHARING PLATFORMS IN THE CLASSROOM ENVIRONMENT
Abdullah Albalawi, Ph.D.
Department of Educational Technology, Research and Assessment
Northern Illinois University, 2018
Wei-Chen Hung, Director
This study examined factors that influence faculty members’ behavioral intention to use
online video sharing platforms (YouTube) to support their teaching presence in the classroom
environment at one Saudi university, King Khalid University (KKU). Out of 3,583 KKU faculty
members, 151 participated in this study. The study had three research questions. Regarding the
first research question (To what extent do performance expectancy, effort expectancy, and social
influence explain faculty’s behavioral intention to use online video sharing platforms [YouTube]
to support teaching presence in the classroom environment?), the results indicated that the
combined set of three predictors: Performance Expectancy (PE), Effort Expectancy (EE), and
Social Influence (SI) significantly predicted faculty members’ behavioral intention. However,
when examining each predictor individually, only PE was significantly related to Behavioral
Intention (BI) with a positive relationship. For the second research question (To what extent do
gender, nationality, academic rank, and teaching experience relate to faculty’s behavioral
intention to use online video sharing platforms [YouTube] to support teaching presence in the
classroom environment?), the findings indicated that the combined set of predictors did not
predict the faculty member’s behavioral intention. Similarly, the results showed no significant
relationship between any individual predictor and the outcome. Regarding the third research

question (To what extent is the relationship between 1) performance expectancy, effort
expectancy, and social influence and 2) faculty’s behavioral intention to use online video sharing
platforms [YouTube] to support teaching presence in the classroom environment moderated by
gender, nationality, and teaching experience?), the results showed a significant predictive
relationship for the set of predictors on the outcome. However, the results indicated no
significant moderation effect on the relationships between the three primary predictors (PE, EE,
and SI) and the outcome, BI. The study discussed these findings in the light of the previous
studies and provides recommendations for future studies.
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CHAPTER 1
INTRODUCTION
The beginning of the third millennium has witnessed revolutionary developments in
technology that offer networked and online platforms for people to easily and creatively access
and share information and media (Fleck, Beckman, Sterns, & Hussey, 2014; Tamim, 2013).
These platforms or tools have benefited from the influx of numerous innovations and diverse
Web 2.0 applications, such as wikis, blogs, social-media, and video-sharing websites (Tamim,
2013, p. 329) Nowadays, media content is accessible anytime and anywhere through socialmedia and video-sharing websites, and people are not only able to browse and watch material but
also interact and cooperate with others by generating content that can be shared with people
worldwide through the internet (Fleck et al., 2014; Tamim, 2013). This study investigated how
features of these platforms are related to their use in education. Specifically, this case study
investigated factors that influence teachers’ behavioral intention toward using online video
sharing platforms as an instructional tool to support teaching in classroom environments at one
Saudi Universities, King Khalid University.
Background and Rationale
Over the past few years several researchers have reported that teachers are using
technical features inherent in online video sharing platforms as an instructional tool to
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promote classroom discussion via threaded discussion (Fleck et al., 2014), enhance course
content organization through content repository (Alwehaibi, 2015), and utilize multimedia as a
learning tool to facilitate course activities and assignments (Franz, 2011). These technical
features offer possibilities for teachers to promote teaching presence as an important element in
classroom environment.
According to Garrison (2011), teaching presence is one of three elements (i.e., social
presence, cognitive presence, and teaching presence) that help learners achieve prospective
educational experiences in a community of inquiry. Teaching presence is defined as “the design,
facilitation, and direction of cognitive and social processes for the purpose of realizing
personally meaningful and educationally worthwhile learning outcomes” (Anderson, Rourke,
Garrison & Archer, 2001, p. 24). The classroom is an excellent example of a community of
inquiry, which Garrison (2011) defines as “a group of individuals who collaboratively engage
in purposeful critical discourse and reflection to construct personal meaning and confirm mutual
understanding” (p. 2). In community of inquiry, teaching presence includes three categories:
course design and organization, facilitation discourse, and direction of instruction (Garrison,
2011).
The relationship between using online video sharing platforms in classroom and teaching
presence lies in the fact that these platforms provide classroom instruction with valuable
approaches for improving students’ academic progress and outcomes. According to Tamim
(2013), online video sharing platforms like YouTube® can be used in classrooms through the
adoption of three approaches: 1) integrating YouTube videos into classroom instruction, 2)
YouTube video production by students as course assignments, and 3) combining YouTube
videos in classroom activities by means of web tools such as WebQuests and learning
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management systems. Observably, the first and the second approaches are related to the first
category of teaching presence, which is design and organization, and the third approach is related
to the second category of teaching presence, which is facilitation of discourse. Likewise, the
literature includes a considerable number of empirical examples (Alwehaibi, 2015; Eick & King,
2012; Fleck et al., 2014; Franz, 2011; Lichter, 2012; Quennerstedt, 2012; Raikos &
Waidyasekara, 2014; Smith, 2014; Lazarus & Geoffrey, 2014) that show how the use of online
video sharing platforms, as an instructional tool, can help teachers promote teaching presence in
the classroom environment. For example, Franz’s (2011) experimental research utilized online
video sharing platforms as an instructional tool to enhance classroom activities and assignments.
In this study, students were assigned to select an organic chemistry concept and write how they
would teach it in their own words. As a second part of this assignment, students were tasked to
visually explain and teach this concept to their fellow classmates by producing videos and
making them available online. As a result of this study, when students were asked about their
perceptions of using online video sharing platforms in their assignments, the findings indicated a
positive attitude toward video making and sharing to support comprehension of chemistry
concepts.
Another study conducted by Fleck et al. (2014) showed how the online video sharing
platforms promote discussion in classroom. At the beginning of each class, a content-related
online video was presented and followed with discussion. The finding showed that 85.9% of
students reported that using online video sharing platforms to enhance discussion in a classroom
was enjoyable, and a similar percentage (80%) reported using online video was helpful for
academic proposes. Similar findings were also revealed by Alwehaibi (2015), who conducted an
experimental study in which the teacher selected suitable online videos related to the course
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materials and sent the URL of these videos to students by email as a supplementary aid. The
findings indicated that the experimental group who received the online video URL as an aid
earned higher grades than students in the control group who did not receive the aid. In light of
the categories of teaching presence in classroom environment, the above studies showed how
using online video sharing platforms in classroom has the potential to enhance and promote
teaching presence.
On the other hand, although the literature reported the advantages of using online video
sharing platforms in the classroom environment and showed their potential to support teaching
and learning, obstacles and challenges that teachers face when using them can hinder their
acceptance in the teaching practice. These challenges and obstacles include the inappropriateness
of some videos for classroom use: lack of credibility, unreliability, poor quality, technical and
internet issues, and insufficient school support (Burke & Snyder, 2008; Fleck et al., 2014; Liu,
2010; Mullen & Wedwick, 2008). For example, Cayari (2011) and Krauskopf, Zahn, and Hesse
(2012) reported that the lack of technological equipment and support (e.g., schools blocking
social media sites) are challenges teachers face when they intend to use online video sharing
platforms in classrooms. Also, Burke and Snyder (2008) indicated that finding appropriate or
specific and appropriate sources can be a challenge, especially when the teacher does not have a
specific video or subject in mind. Furthermore, Tamim (2013) found that technical difficulties
(downloading, firewall search process), content issues (relevance, cultural appropriateness,
content quality), and attitudinal challenges (students, administration) are the main challenges
teachers perceive when using online video sharing platforms in classroom.
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Problem Statement
In the context of Saudi Arabia, using technology in the classroom is gaining acceptance
because of the many steps the Ministry of Education has been taking toward improving learning
and teaching in the kingdom (Eidaroos & Alkraiji, 2015; Tayan, 2017). This direction requires
teachers in Saudi Arabia to put more emphasis on using technology in their instruction (Allam &
Elyas, 2016; Alwehaibi, 2015; Eidaroos & Alkraiji, 2016; Hazaea & Alzubi, 2016). However,
the lack of accessibility and availability of information communication technology and the lack
of training and time are still the key challenges that teachers face in terms of using technology in
classrooms in Saudi Arabia (AlMulhim, 2014). In this regard, social media, among other
technologies, has gained some importance because of its instructional potential as a
technological tool in the classroom environment and its popularity and availability in the
everyday life of every individual. In addition, less is known about the use of online video sharing
platforms, particularly in terms of education in Saudi Arabia (Alwehaibi, 2015). Therefore,
examining teachers’ behavioral intention to use online video sharing platforms in the classroom
and how teachers perceive such platforms to facilitate teaching presence was considered to be the
first action for further investigation of using this tool in classroom environment in Saudi Arabia.
Purpose Statement
The purpose of this study was to examine factors that may influence faculty members’
behavioral intention to use online video sharing platforms to support teaching presence in the
classroom environment at one Saudi University, King Khalid University. The Unified Theory of
Acceptance and Use Technology (UTAUT) as related to teaching presence was used as a
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theoretical framework to guide this study. According to Vencatech, Morris, Davis, and Davis
(2003), user’s Behavioral Intention (BI) to use technology is related to three direct determinates:
1) Performance Expectancy (PE), 2) Effort Expectancy (EE), and 3) Social Influence (SI). BI is
defined as the amount to which an individual has expressed mindful plans to do or not some
stated potential behavior (Warshaw & Davis, 1985). Specifically, this study examined the
relationship between the three determines of the UTAUT model: (1) PE, EE, and SI and (2)
faculty members’ BI toward using online video sharing platforms in the classroom environment.
Also, the study examined how some of the faculty members’ characteristics such as gender,
nationality, academic rank, and teaching experience are related to their BI to use online video
sharing platforms in classroom. Moreover, the study examined the moderation effect of faculty
members’ gender, nationality, and teaching experience on the relationship between the three
predictors (PE, EE, and SI) and the outcome, BI. The data of this study were collected from
KKU faculty members and were analyzed to examine the extent to which the dependent variable
(BI) can be predicted by the independent variables (PE, EE, and SI). More details about these
variables and their definitions are presented in the theoretical framework and definitions of terms
sections in this chapter.
Research Questions
The following questions guided the study:
1. To what extent do Performance Expectancy (PE), Effort Expectancy (EE), and Social
Influence (SI) explain faculty’s Behavioral Intention (BI) to use online video sharing
platforms [YouTube] to support teaching presence in the classroom environment?
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2. To what extent do gender, nationality, academic rank, and teaching experience relate to
faculty’s Behavioral Intention (BI) to use online video sharing platforms [YouTube] to
support teaching presence in the classroom environment?
3. To what extent is the relationship between (1) Performance Expectancy (PE), Effort
Expectancy (EE), and Social Influence (SI) and (2) faculty’s Behavioral Intention (BI) to
use online video sharing platforms [YouTube] to support teaching presence in the
classroom environment moderated by gender, nationality, and teaching experience?
Significance of the Study
The significance of this study lie in the investigation of faculty members’ BI for using
online video sharing platforms to support teaching presence as an important element in
classroom environment. Specifically, decision makers in the Ministry of Education in Saudi
Arabia could benefit from the results of this study in several areas. First, it helps understand the
BI of faculty members in Saudi Arabia regarding using online video sharing platforms as an
instructional tool to promote teaching in classroom. Second, this study adds to the literature in
the field of instructional technology. Third, recommendations of the study could be provided to
educators in Saudi Arabia to draw their attention to the factors that could influence the use of this
technology in education. Finally, the results and recommendations of the study encourage future
investigations of online video sharing platforms and their potential in education, particularly in
Saudi Arabia.
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Theoretical Framework and Constructs
This study was grounded on two theoretical foundations: teaching presence as an
important element of Community of Inquiry theoretical framework (Garrison, 2011) and The
Unified Theory of Acceptance and Use Technology (UTAUT) (Venkatesh et al., 2003). First,
teaching presence is defined as “the design, facilitation, and direction of cognitive and social
processes for the purpose of realizing personally meaningful and educationally worthwhile
learning outcomes” (Anderson, Rourke, Garrison & Archer, 2001, p. 24). In the Community of
Inquiry theoretical framework, teaching presence contains three categories: course design and
organization, facilitation discourse, and direction of instruction (Garrison, 2011). As discussed in
the background and rationale section, the use of online video sharing platforms in classroom
environment support teaching presence throughout these categories.
Second, the Unified Theory of Acceptance and Use Technology (UTAUT) model guided
the study to examine faculty members’ BI toward using online videos sharing platforms in
classroom environment. This model was unified from eight technology acceptance models (see
Table 1) and empirically outperformed these models in terms of explaining users’ BI “(adjusted
𝑅! of 69 percent)” (Venkatesh et al., 2003, p. 424).
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Table 1
Eight Technology Acceptance Models
1
2
3
4
5

The Theory of Reasoned Action (Fishbein & Ajzen, 1975)
The Technology Acceptance Mo del (Davis, 1989)
3) The Motivational Model (Davis, Bagozzi & Warshaw, 1992)
4) The Theory of Planned Behavior (Ajzen, 1991)
5) A Combined Technology Acceptance Model/Theory of Planned Behavior
(Taylor & Todd, 1995)
6 6) The Model of PC Utilization (Triandis, 1977; Thompson, Higgins & Howell,
1991)
7 7) Innovation Diffusion Theory (Rogers, 2003; Moore & Benbasat, 1991)
8 8) Social Cognitive Theory (Bandura, 1986; Compeau & Higgins, 1995; Venkatesh
et al., 2003)
(Venkatesh et al., 2003, pp. 428-432)

The UTAUT model consists of three constructs (PE, EE, and SI) that can determine the
users’ BI. The fourth construct, which is Facilitating Conditions (FC), is the predictor of Use
Behavior (UB). Additionally, gender, age, experience, and voluntariness of use are moderator
variables in the model. Because this study examined only faculty members’ BI, the PE, EE, and
SI were the predictors and BI to use online video sharing platforms in classroom environment
was the outcome. Additionally, gender, nationality, academic rank, and teaching experience were
included in the study to see their relationships with the outcome (BI), and also the effect of
gender, nationality, and teaching experience were examined as moderators to see their
moderations effect on the relationship between the independent variables (PE, EE, and SI) and
the dependent variable (BI). Figure 1 shows the construction of the model of this study.
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Figure 1. Study model adopted from the UTAUT model. (Venkatesh et al. (2003)

Assumptions
The assumptions of the study were as follows:
1. The survey was sent to the participants as an electronic survey, so it was assumed that
all participants had access to the internet and could participate without any
difficulties.
2. It was assumed that the survey questions were clear and understandable to the
participants and an appropriate number of participants would respond to the survey.
Limitations
The following conditions limited the study:
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1. The study was conducted with Saudi faculty members at one of the Saudi universities,
King Khalid University, so the finding of this study cannot be generalized to other
educators or universities in Saudi Arabia.
2. The study emphasized YouTube as one of the most popular online video sharing
platforms (Smith, 2014); however, there are other online video sharing platforms on
the internet, so the findings of this study cannot be generalized to other platforms.
Definitions of the Terms
The following definitions guided the terminology used in this study:
Behavioral intention is defined as the amount to which an individual has expressed mindful plans
to do or not some stated potential behavior (Warshaw & Davis, 1985).
Community of Inquiry is “a group of individuals who collaboratively engage in purposeful
critical discourse and reflection to construct personal meaning and confirm mutual
understanding” (Garrison, 2011, p. 2).
Effort Expectancy is “defined as the degree of ease associated with the use of the system”
(Venkatesh et al., 2003, p. 450).
Performance Expectancy is the degree to which an individual believes that using the system
helps him or her to attain gains in job performance (Venkatesh et al., 2003).
Social Influence “is defined as the degree to which an individual perceives that important others
believe he or she should the new system” (Venkatesh et al., 2003, p. 451).
Teaching presence is “the design, facilitation, and direction of cognitive and social processes for
the purpose of realizing personally meaningful and educationally worthwhile learning outcomes”
(Anderson et al., 2001, p. 24).
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Unified Theory of Acceptance and Use of Technology (UTAUT) is a model developed with four
central factors of intention and use of technology and four moderators of fundamental
relationships (Venkatesh et al., 2003).

CHAPTER 2
REVIEW OF LITERATURE
This chapter discusses three main sections. First, it starts with a review of studies
conducted about online video sharing platforms in terms of teaching and learning. The focus of
this review is on the YouTube website as one of the most popular online video sharing platforms
(Smith, 2014). This section contains three sub-sections: a brief history of YouTube, YouTube
features, and a review of studies conducted on YouTube as a learning tool. The second section is
an overview of the community of inquiry theoretical framework. It includes definitions,
categories, and indicators of community of inquiry essential elements. Finally, the last section
reviews the historical background, main constructs, and important definitions of the Unified
Theory of Acceptance and Use of Technology (UTAUT) as well as a review of a studies that
used UTAUT as a theoretical framework.
YouTube as an Online Video Sharing Platform
As soon as YouTube was introduced, it became the most popular and most visited videosharing website on the internet (Senelson, 2011). It was established in February 2005 and is
used by millions of people around the globe every day (Fleck et al., 2014; Watkins & Wilkins,
2011). According to Alexa (2016), YouTube is ranked as the third most visited website on the
internet, following Google and Facebook. Several specialists and scholars have examined
YouTube and share a similar understanding of it as a social, video-sharing, open source website
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that allows users to watch, share, and upload videos (Trier, 2007; Talab & Butler, 2007; Mullen
& Wedwick, 2008; Jones & Cuthrell, 2011).
YouTube Features
YouTube is a ubiquitous technology that includes noteworthy features. First, it is a usergenerated-content website that allows users to upload videos to be posted and watched on the
internet openly, easily, and freely. Second, YouTube, as an internet website, is accessible and
available as long as there is an internet connection and device such as desktop, laptop, tablet, and
smartphone. Third, YouTube is an interactive website that allows users to interact with each
other by posting comments, suggestions, and questions, and rating the value of the videos by
either liking or disliking them. Fourth, YouTube videos can be easily shared and embedded into
other websites and applications, including social networks websites, blogs, wikis, learning
management systems platforms, and Microsoft PowerPoint. These features, consequently, have
given YouTube the potential to be considered as the most visited and largest video library on the
internet (Jones & Cuthrell, 2011) and to be utilized for different purposes such as entertaining,
sharing and watching news, documenting events, and learning.
Existing Literature on YouTube
Numerous researchers have investigated YouTube and have written about its features and
potential in education. For example, Webb (2007) stated, “YouTube and other video sharing sites
are assisting in the proliferation and dissemination of such material, and can be a source for the
stimulation of creative and artistic activity from which music education could benefit” (p. 148).
Mullen and Wedwick (2008) discussed the possibilities for teachers’ use of YouTube, digital
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stories, and blogs in a language arts curriculum in the middle school. The authors indicated that
integrating these technologies into classrooms would enhance the curriculum and YouTube in
particular would enhance multimedia for lessons by providing unlimited opportunities with quick
access to a large database of videos. Additionally, some researchers have explored YouTube in
terms of teachers and students’ perception and acceptance. They have concluded that both
students and teachers who are involved in YouTube learning felt positive about their choice of
this tool. In one study, Tamim (2013) examined teachers’ perceptions of the advantages of using
YouTube videos in teaching and learning. On another level Franz (2011), Eick and King (2012)
and Fleck et al. (2014) studied the students’ perceptions of YouTube as a learning tool that
would increase students’ academic achievements. Some of these studies investigated the
teacher’s and students’ perceptions toward the advantages of using YouTube videos in education
settings, and others examined the effectiveness of YouTube videos as supplemental instruction in
classrooms. Even though these studies have different research questions and samples, most of
them arrived at similar findings showing positive feeling of students’ and teacher’s perceptions
of online videos in the process of educating learners. For instance, Chen (2013) conducted a
study on learners of English as a second language, and based on the final results, most of the
participants thought YouTube was helpful tool in terms of improving their English skills. In the
same context, Alwehaibi (2015) conducted an experimental study to examine the use of
YouTube on student’s academic outcome in learning English as foreign language. Participants
were divided into a control group and an experimental group. The participants in the control
group were taught by a traditional lecture-based method; the participants in the experimental
group were taught the same content through YouTube. Based on the results of the posttest,
students in the experimental group received higher grades than students in the control group.
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The following section presents some of these studies in more details. These studies are
divided into three main themes: 1) YouTube and English as foreign language learning, 2)
perception of the use of YouTube, and 3) the acceptance of YouTube.
YouTube and English as Foreign Language Learning
Alwehaibi (2015) conducted an experiential study to examine the impact of YouTube
videos on learners’ academic outcomes. The study used a non-randomized control group pretestposttest design as a quasi-experimental design to examine the impact of integrating YouTube
technology into EFL instruction on enhancing EFL college students’ content learning. Based on
the design, 96 students were randomly divided into control and experimental groups. There were
45 students in the control group and 51 in the experimental group. Both groups studied the same
course content and were taught by the same teacher, but students in the experimental group were
taught through YouTube, discussion, and PowerPoint presentations, and students in the control
group were taught the course content through a traditional lecture-based method. The study was
conducted throughout the second term of the academic year 2011 for a period of six weeks, two
hours per week. The result of the study indicated the positive impact of YouTube technology on
enhancing the students’ content learning, and based on the post test, the students in the
experimental group scored significantly higher than students in the control group. The author
reported that YouTube could improve the learning process in different ways, such as enjoyment
and entertainment, that motivated students to learn. In conclusion, this is an important study
because it showed the effectiveness of YouTube on learning in general and in learning English as
a foreign language in particular.
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Chen (2013) conducted a study to examine the possibility of applying YouTube to
motivate English as foreign language learning autonomy. The researcher used a small-scale
study in a freshmen English course in Taiwan and the targeted participants were non-English
majors. The study was conducted throughout an academic year. There were 42 students in the
first semester, and 37 continued in the second semester. In the first semester, the teacher lectured
and was responsible for the teaching preparation and lecturing, but in the second semester, the
teaching method shifted and students were responsible for teaching. Students were grouped and
asked to find a topic they want to teach/share from YouTube. The teacher gave students a list of
YouTube channels and asked them to download a clip from these channels and explain it in the
class each week. In addition, the teacher encouraged students to engage themselves daily and to
interact in an English environment. At the end of the semester, a semi-structured questionnaire
was used to examine students’ autonomy and improvement. Based on the results, 24 of students
thought YouTube was a good tool to improve their English ability, and 26 students said using
YouTube was a motivating method to improve their English ability. However, only five of 34
students enjoyed the required teaching task, but another five thought choosing a topic from
YouTube and teaching the classmates was a practical method for improving their English
language ability. Overall, Chen (2013) indicated that the concept of the teacher as a collaborator
was very powerful and significant. However, the author noted that the lack of effect of this
method could be due to the traditional way of teaching in Taiwan.
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Perception of the Use of YouTube in Education
Tamim (2013) conducted a mixed-method study to investigate teachers’ perceptions
about YouTube advantages in the classroom as well as current practices and major challenges.
The study was conducted during the 2011/2012 academic year with a convenience sample of
teachers drawn from two private schools. Forty-five teachers completed an open-ended
questionnaire that
included some general demographic questions followed with open-ended questions to
allow participants to record their own perceptions and beliefs. Participants were asked
questions to provide their opinions regarding YouTube’s benefits and advantages, how
they are making use of YouTube movies in their instruction, and what are the main
challenges they face with their implementation and utilization of the videos. (p. 334)
Based on the results, the teachers believed that YouTube videos are helpful in term of supporting
teacher and to ensure students are gaining a better understanding of the course material. Also,
teachers indicated that using YouTube in teaching would increase the interest level. Regarding
the current statues of YouTube use in classroom, the results indicated that 64% of the
participants were using YouTube videos in their classrooms and the “highest reported frequency
of use was for the English teachers” (p. 337). Furthermore, the teachers stated that technical
difficulties, content issues, and attitudinal challenges were the greatest obstacles they face in
using YouTube in classroom.
Fleck et al. (2014) conducted a quantitative study to examine the students’ perceptions of
integrating YouTube in a psychology course. “Eighty-five psychology students (19 males and 66
females) from a large, urban, commuter university participated in this study” (p. 27). On the first
day of the semester, students completed the pre-semester survey. As a part of the study, students
were assigned throughout the semester to complete the weekly textbook reading before coming
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to class and took a weekly online quiz. At the beginning of each in-class meeting (once a week),
the students watched the YouTube video clip selected for that chapter, and after watching the
video, the students discussed the posed question with groups members of approximately three
students, and after the discussion, the whole students discussed the question together. Also, they
continued with lecture, hands-on activities, or other group projects. Finally on the last day of the
semester, students completed the post-semester survey. Based on the results, “fifty-four (63.5%)
indicated that they had prior experience with YouTube for academic purposes whereas 31
(36.5%) did not” (p. 29). Furthermore, when students were asked whether they found multimedia
such as YouTube helpful as a learning tool in classroom, the majority (80%) reported YouTube
is helpful for academic purposes. Overall, almost all of the students (97.3%) reported they
enjoyed the YouTube experience.
Acceptance of YouTube in Education
Jung and Lee (2013) examined the acceptance of YouTube by university educators and
students using a cross-cultural perspective. This quantitative study attempted to predict and
compare factors influencing YouTube acceptance among university students and educators in
two very different cultures, Japan and the USA, applying the Unified Theory of Acceptance and
Use of Technology (UTAUT). “Five hundred and sixty-nine students (90 from the USA and 479
from Japan) and 56 educators (27 from the USA and 29 from Japan) responded to the survey” (p.
246). A series of multiple regression analyses were conducted to determine the effect of each
predictor variable on behavioral intention; the results indicated that performance expectancy for
each of the four groups (American educators, American students, Japanese educators and
Japanese students) had a significant positive effect on behavioral intention. Also, the result
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indicated significant mean differences between American and Japanese participants. American
teachers and students had a stronger behavioral intention to use YouTube than the Japanese
teachers and students. Overall the results showed that three of the four predictors of the UTAUT:
performance expectancy, social influence and facilitating conditions were significant predictors
of behavioral intention to use YouTube for teachers and/or learners in the US and Japan.
The above research studies can be synthesized into three main themes. First, Tamim,
(2013) and Fleck et al. (2014) studied teachers’ and students’ perceptions of the use of YouTube
in education. Tamim (2013) studied the teachers’ perceptions, while Fleck et al. (2014) studied
the students’ perception. The results of both of these studies indicated that teachers and students
thought YouTube is a helpful tool for academic purposes. These studies used different methods
of studying the perceptions of YouTube. Tamim (2013) conducted a mixed method study to
examine the teachers’ opinions regarding YouTube’s benefits and advantages, YouTube in
classrooms, and the main obstacles teachers face with the use of YouTube, whereas Fleck et al.
(2014) used experimental a quantitative method to examine the students’ perceptions of the use
of YouTube based on the results of the pre and post surveys. Even though these studies have
different research questions and samples, they arrived at similar findings showing students’ and
teacher’s positive perceptions of YouTube videos in the process of educating learners.
The second theme is the use of YouTube for teaching and learning English as a second
language. Alwehaibi (2015) and Chen (2013) examined the effectiveness of YouTube for
teaching and learning English as a second or foreign language. Both studies a quantitative
method. In Alwehaibi’s (2015) study, the results showed the positive impact on the students’
academic achievement, while in Chen’s (2013) study, the majority of the students thought
YouTube would improve their English skills, but most students were not willing to use YouTube
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as a learning tool because of culture factors in Taiwan. Finally, YouTube acceptance was
examine by Jung and Lee’s (2015) study, and based on the results, there is a significant
difference in terms of the teachers’ and students’ acceptance of YouTube between Japan and the
United States of America.
Community of Inquiry
Garrison (2011) indicated that the prospective educational experience in a community of
inquiry is achieved through the development of three essential elements, which are social
presence, cognitive presence, and teaching presence. Garrison (2011) defined community of
inquiry as a “group of individuals who collaboratively engage in purposeful critical discourse
and reflection to construct personal meaning and confirm mutual understanding” (p. 2). In
addition, Garrison emphasized that community of inquiry “represents a process of creating a
deep and meaningful (collaborative constructivist) learning experience through the development
of three interdependent elements---social presence, cognitive presence and teaching
presence” (see Figure 2).
The three elements are defined as 1) social presence “the ability of participants to identify
with the community (e.g., course of study), communicate purposefully in a trusting environment,
and develop inter-personal relationships by way of projecting their individual personalities”
(Garrison, 2009b; p. 352). 2). Cognitive presence “is defined as the extent to which learners are
able to construct and confirm meaning through sustained reflection and discourse in a critical
community of inquiry” (Garrison, Anderson & Archer, 2001, p. 11). 3) Teaching presence is “the
design, facilitation, and direction of cognitive and social processes for the purpose of realizing
personally meaningful and educationally worthwhile learning outcomes” (Anderson, Rourke,
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Garrison & Archer, 2001; p. 5). Each of these presences has specific categories and indicators
(see Table 2). In the present study, the focus was only on teaching presence due its relationship
with the online video sharing platform as discussed in Chapter 1.

Figure 2. Community of inquiry elements. (Garrison, Anderson & Archer, 1999, p. 88)
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Table 2
Community of Inquiry Categories and Indicators
Elements
Social presence

Categories
Personal/affective
Open communication
Group cohesion

Cognitive presence

Teaching presence

Triggering
Exploration
Integrating
Resolution
Design and organization
Facilitating discourse
Direct instruction

Indicators
Self-projecting/expressing
emotions
Learning climate/risk-free
expression
Group
identity/collaboration
Sense of puzzlement
Information exchange
Connecting ideas
Applying new ideas
Setting curriculum and
methods
Shaping constructive
exchange
Focusing and resolving
issues

(Garrison, 2011, p. 25)

Unified Theory of Acceptance and Use of Technology (UTAUT)
The historical background of technology acceptance is based on the fact that technology
has widely spread into different aspects of life, including education. The widespread nature of
technology utilization gave importance to what is now known as technology acceptance. Since
the 1980s, investigating technology acceptance has been considered as one of the most essential
research areas in the recent literature of information system (Venkatesh et al., 2003). Among the
other areas, researchers (e.g., Davis et al. 1989; Taylor & Todd 1995b; Venkatesh & Davis 2000)
have investigated “variance in individual intention to use technology” (p. 426). Their efforts
have resulted in developing models that are still used to explain how individuals intend to
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employ new technology and accept its uses. Venkatesh et al. (2003), in this context, used eight of
these models to develop the Unified Theory of Acceptance and Use of Technology (UTAUT).
The UTAUT model consists of four constructs: performance expectancy, effort
expectancy, social influence, and facilitating conditions. According to Venkatesh et al. (2003),
three of these four constructs (i.e., performance expectancy, effort expectancy, and social
influence) can be used to determine a user’s behavioral intention. The fourth construct, which is
facilitating conditions, is used to determine use behavior. In addition to these determinants,
gender, age, experience, and voluntariness of use are included as moderators. Figure 3 shows
how these factors relate to one another.

Figure 3. UTAUT model. (Venkatesh et al., 2003, p. 447).
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This study used performance expectancy, effort expectancy, and social influence as
predictors of the faculty members’ behavioral intention to use one online video sharing platform
(YouTube) in the classroom environment. Additionally, this study used three moderators
(gender, nationality, and teaching experience) to examine their effect on the relationships
between the predictors and the outcome. The literature contains numerous studies that were
grounded in the UTAUT model to see how these predictors relate to the outcome. Also, several
studies looked at how some factors (e.g., gender, age, experience, etc.) effect the relationships
between the predictors and the outcome. In this regard, a considerable number of empirical
studies using UTAUT as theoretical framework were reviewed for this study. These studies were
conducted in different settings with different participants and examined different technologies,
and, therefore, they identified different findings. This review presents these studies based on the
three predictors (PE, EE, and SI) of behavioral intention (BI) in the UTAUT model, followed by
some studies that examined the direct relationship between some demographic factors, such as
gender, nationality, academic rank, and teaching experience, and the outcome, behavioral
intention.
Performance Expectancy (PE)
Regarding the first predictor, numerous studies (Al Awadhi & Morris 2008: Al-Gahtani;
Dulle & Majanja, 2011; Gruzd, Staves, & Wilk 2012; Im, Hong & Kang 2011; Jung & Lee 2013;
Lee & Lehto, 2013; Khechine, Lakhal, Pascot & Bytha 2014; Lakhal, Khechine, & Pascot 2013;
Lewis; Lewis et al. 2013; Orji, 2010; Padhi, 2018; Radovan & Kristl, 2017) showed that PE was
significantly related to users’ BI to use technology. For example, Jung and Lee (2013) indicated
that PE was significantly related to both teachers and students’ BI to use YouTube in teaching
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and learning. In the same context, Lee and Lehto (2013) showed that Perceived Usefulness (PU),
which is the same construct in TAM theory, was significantly related to the respondents’ BI to
use online video sharing platforms in learning. In addition, Al-Gahtani et al. (2007) found a
positive significant relationship between PE and knowledge workers’ BI to use a desktop
application in Saudi Arabia. Also, Padhi, (2018) reported that PE is a significant predictor of
faculty members’ BI to use open educational resources in India. Similarly, Gruzd, Staves, and
Wilk (2012) conducted a qualitative study to examine factors that may be related to scholars’
intention to use social media in communication and information dissemination. The study found
that PE was positively related to participants’ BI to use social media. Likewise, Serben (2014)
examined factors that may influence African American small business’ owners to use social
media. The study found that PE was positively related to participants’ BI to use social media,
where the findings reveled that there was no moderation effect of gender, age, and experience on
this relationship. In addition, Khechine et al. (2014) indicated that PE significantly predicted
students’ BI to use webinars. The study also examined the moderation effect of age on the
relationship between PE and BI and found the effect of PE on BI was stronger for younger
participants. Also, Lewis et al. (2013) found PE is significantly related to business instructors’ BI
to use information technology where this relationship was moderated by gender; the effect of PE
on BI was more salient for males than females. Moreover, Orji (2010) found PE is an influential
factor for predicting ELS students’ BI to use digital library. The study also found that gender had
a moderation effect on this relationship and the effect of PE on BI was stronger for males than
females. Al Awadhi and Morris (2008) examined the moderation effect of the internet experience
and found the relationship between PE and students’ BI to use e-government in Kuwait was
stronger for those with greater internet experience. Finally, Im et al. (2011) found PE is
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significantly related to participants’ BI to use MP3 players and internet banking in Korea and the
US, in that this relationship was not moderated by nationality.
Effort Expectancy (EE)
The predicting effect of EE on BI was different in the literature, which could be due to
the examined technology, setting, and participants. In some studies (Al Awadhi & Morris 2008;
Dulle & Majanja, 2011; Im et al., 2011; Orji, 2010; Padhi, 2018), EE was significant in
predicting users’ BI to use technology. For instance, Padhi (2018) reported that EE is a
significant predictor of faculty members’ BI to use open educational resources. Also, Dulle and
Majanja (2011) found a significant relationship between EE and researchers’ BI to use open
access publishers. Dulle and Majanja (2011) showed EE were stronger for older and more
experienced researchers on BI to use open access outlets than younger and less experienced
researchers. Gruzd et al. (2012) reported that EE was associated to scholars’ BI to use social
media in communication and information dissemination with a negative direction. Moreover,
Serben (2014) examined factors that may influence African American small business’ owners to
use social media. The study found that EE was positively related to participants’ BI to use Social
media, where the findings reveled that there was no moderation effect of gender, age, and
experience on this relationship. Furthermore, Im et al. (2011) found EE is significantly related to
participants’ BI to use MP3 players and internet banking in Korea and the US, in that this
relationship was moderated by nationality. The results indicated that the relationship between EE
and BI was stronger for the US participants. Likewise, Orji (2010) found there was a significant
relationship between EE and BI to use a digital library and indicated that nationality had a
moderation effect on this relationship. The study showed the effect of EE on BI was stronger for
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national students (Turkish students) than international students. Moreover, Al Awadhi and
Morris (2008) examined the moderation effect of internet experience and found the relationship
between EE and students’ BI to use e-government in Kuwait was stronger for those with less
internet experience.
On the other hand, some studies showed that EE had a non-significant relationship with
users’ BI to use technology (Al-Gahtani et al., 2007; Gruzd, Staves, & Wilk, 2012; Jung and Lee,
2013; Lee & Lehto, 2013; Lakhal et al., 2013; Lewis et al., 2013; Khechine et al., 2014; Radovan
& Kristl, 2017). Jung and Lee (2013) reported that EE did not predict both teachers and students’
BI to use an online video sharing platform (YouTube) in teaching and learning. In the same vein,
Lee and Lehto (2013) showed that Ease of Use (EU), which is the same construct in TAM
theory, was not significantly related to the participants’ BI to use the same platform (YouTube)
in learning. Also, Al-Gahtani et al. (2007) found a non-significant relationship between EE and
knowledge workers’ BI to use a desktop application in Saudi Arabia. Similarly, Radovan and
Kristl’s (2017) study reported that EE did not predict higher education teachers’ BI to use
learning management system in Slovenia. In addition, Lakhal et al. (2013) found EE was nonsignificant in predicting undergraduate business students’ BI to use desktop video conferencing
technology. Moreover, Khechine et al. (2014) found a non-significant influence of EE on
students’ BI to use webinars. Furthermore, Lewis et al. (2013) found EE was less important in
predicting business faculty members’ BI to information; however, this relationship was
moderated by gender and was greater for male participants.
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Social Influence (SI)
Regarding SI, most of the reviewed studies (Al Awadhi & Morris 2008; Al-Gahtani et al.,
2007; Im et al., 2011; Lakhal et al., 2013; Lewis et al., 2013; Khechine et al., 2014; Orji, 2010;
Radovan & Kristl, 2017) indicated that SI was significantly related to BI to use technology. For
example, Al-Gahtani et al. (2007) found a positive significant relationship between SI and
knowledge workers’ BI to use desktop application in Saudi Arabia. Similarly, Gruzd et al. (2012)
indicated that SI was positively related to scholars’ intention to use social media in
communication and information dissemination. In addition, Serben (2014) examined factors that
may influence African American small business’ owners to use social media. The study found
that SI was positively related to participants’ BI to use Social media, where the findings reveled
that there was no moderation effect of gender, age, and experience on this relationship. Also, Im
et al. (2011) found SI is significantly related to the participants’ BI to use an MP3 player and
internet banking. In addition, Khechine et al. (2014) indicated that there is a significant
relationship between SI and students’ BI to use webinars. Similarly, Radovan and Kristl, (2017)
reported that SI appeared influential in predicting faculty members’ BI to employ a learning
management system. Furthermore, Lakhal et al. (2013) found general SI significant in predicting
undergraduate business students’ BI to use desktop video conferencing technology when peer SI
was not significant. Moreover, Orji (2010) found SI is significantly related to ELS students’ BI
to use a digital library in which this relationship was moderated by nationality. The study showed
the effect of SI on BI was stronger for international students than the national students (Turkish
students). Likewise, Lewis et al. (2013) found SI is significantly related to business instructors’
BI to use information technology and this relationship was moderated by gender. The effect was
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more salient for females than males. Furthermore, Al Awadhi and Morris (2008) examined the
moderation effect of an internet experience and found the relationship between SI and students’
BI to use e-government in Kuwait was stronger for less internet experience. On the other hand,
Jung and Lee’s (2013) study showed no significant relationship between SI and teachers’ BI to
use YouTube in teaching. Also, Dulle and Majanja (2011) found SI was a non-significant
predictor of users’ BI to use to open access publisher and open educational recourses. However,
Dulle and Majanja (2011) reported that SI is a significant predictor of the researchers’ usage of
open access.
Gender, Nationality, Academic Rank, and Teaching Experience
Regarding gender, Yoo et al. (2015) and Ong and Lai (2006) found gender was related to
BI, with the two studies showing males had higher BI than females to use e-learning in the
workplace environment. For example, Ong and Lai (2006) reported that males had stronger
intention to use e-learning than females in six international companies in Taiwan. Similarly, Yoo
et al. (2015) indicated that males showed higher intention to use e-learning thane females in a
South Korean workplace environment. On the other hand, Dulle and Majanja (2011) found no
significant relationship between gender and researchers’ BI to use open access. Also, Al-Emran
et al. (2016) found a non-significant relationship between gender and faculty members’ attitudes
to use M-learning in classroom.
As for nationality, Tarhini, Scott, Sharma, and Abbasi (2015) and Jung and Lee (2013)
found nationality played a significant role in terms of users’ BI to use technology. For example
Tarhini et al. (2015) found a significant difference between Lebanese and British students with
regard to their BI to use Really Simple Syndicating in online learning. Also, Jung and Lee (2013)
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showed that US educators had higher BI to use YouTube in teaching than Japanese educators.
On the other hand, Al-Emran et al. (2016) found a non-significant difference between Omani and
UAE faculty members’ attitudes to use M-learning in the classroom.
Regarding academic rank and teaching experience, Al-Emran et al.’s (2016) findings
showed a non-significant relationship between 1) academic rank and teaching experience and 2)
faculty members’ attitude to use M-learning. Also, Dulle and Majanja’s (2011) study that found
an indirect relationship between 1) positions and experience and 2) researcher’ BI to use open
access. On the other hand, Alwraikat and Al Tokhaim’s (2014) findings that showed academic
rank and teaching experience are significantly related to faculty members’ attitudes toward using
mobile learning in teaching.

CHAPTER 3
METHODOLOGY
This case study employed a survey research design to examine faculty members’
behavioral intention to use a online video sharing platform to promote teaching presence at one
Saudi university, King Khalid University. This study emphasized the YouTube website because
it is one of the most popular online video sharing platforms on the internet (Smith, 2014). The
Unified Theory of Acceptance and Use Technology (UTAUT; Venkateshs et al. 2003) as related
to teaching presence (Garrison, 2011) was used as the theoretical framework to guide this study.
This chapter describes the important components of the research design and methods used to
answer the following research questions:
1. To what extent do performance expectancy, effort expectancy, and social influence
explain faculty’s behavioral intention to use online video sharing platforms
[YouTube] to support teaching presence in the classroom environment?
2. To what extent do gender, nationality, academic rank, and teaching experience relate
to faculty’s behavioral intention to use online video sharing platforms [YouTube] to
support teaching presence in the classroom environment?
3. To what extent is the relationship between (1) performance expectancy, effort
expectancy, and social influence and (2) faculty’s behavioral intention to use online
video sharing platforms [YouTube] to support teaching presence in the classroom
environment moderated by gender, nationality, and teaching experience?
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Study Context
This case study was conducted at the King Khalid University (KKU). KKU is a public
university located in Aseer province in the southwestern region of the Kingdom of Saudi Arabia
(KSA). It is a government-funded university that was founded in 1998. KKU offers both
undergraduate and graduate courses level with a capacity of more than 9,000 students
(Alshahrani, 2016; Alwalidi & Lefrere, 2010). It is composed of 29 colleges, which teach
different subjects, including arts, business, education, engineering, humanities, medicine,
nursing, Shariah and fundamentals of religion, and science (MOH, 2015-2016). KKU is one of
the largest universities in KSA and has the best e-infrastructure (Alwalidi & Lefrere, 2010). The
e-learning center at KKU involves a powerful and entirely integrated learning management
system (LMS) that excerpts data from various resources such as “the Student Information
System (SIS), university library, and Blackboard’s e-Portfolios” (Alwalidi & Lefrere, 2010, p.
1). The LMS encompasses classroom capture tools, multimedia authoring applications,
computer-generated classrooms, and e-assessment. Additionally, it shares information from
different open databases and learning material providers around the globe through a robust
learning object repository (LOR). Overall, this LMS is easy to use, accessible, and available for
both teachers and students anytime and anywhere (Alwalidi & Lefrere, 2010). KKU was selected
for the study because the researcher was able to obtain the needed permission to access the site
and participants were available to be studied. The researcher communicated with the e-learning
dean at KKU, and official permission was obtained once the study was approved by the Northern
Illinois University (NIU) committee chair and members and the NIU Institutional Review Board
(IRB) process was completed (see Appendix E).
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Research Design
Because this case study examined factors that may influence faculty members’ behavioral
intention of using such platforms (YouTube), the appropriate research design used a survey
research design. According to Creswell (2012), a survey research design is used to measure
individuals’ beliefs, opinions, and behaviors about a particular trend or issue. This approach
employed questionnaires to collect quantitative data and to statistically analyze the data to
answer the research questions or test hypotheses. There are two types of survey research design:
cross-sectional survey designs and longitudinal designs (Creswell, 2012). According to Creswell,
in a cross-sectional survey design, the researcher collects the data to examine the current
attitudinal factors or beliefs at one point in time. Because this study was intended to examine the
behavioral intention and how it relates to the independent variables (performance expectancy,
effort expectancy, and social influence) at one point in time, cross-sectional design was the
suitable survey research design (Creswell, 2012).
Variables
As mentioned in the previous section, this study employed the UTAUT model to examine
teachers’ behavioral intention toward using one online video sharing platform (YouTube) to
support teaching in classroom environment. According to Venkatesh et al. (2003), users’
behavioral intention toward using technology can be examined by three predictors: performance
expectancy, effort expectancy, and social influence. In this study, YouTube was the technology.
Thus, the extent that teachers perceived YouTube’s performance expectancy, effort expectancy,
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and social influence are theoretically explaining their behavioral intention to use it in teaching in
classroom environment.
Additionally, the teachers’ gender, nationality, academic rank, and teaching experience
were examined as predictors of the outcome, and gender, nationality, and teaching experience as
moderator variables to see their effect on the relationship between the independent variables and
dependent variable (see Figure 4).

Figure 4. Study model adopted from the UTAUT model. (Venkatesh et al., 2003)

Participants
The target population of this study was faculty members from Saudi universities.
However, because accessing the entire population was not feasible, this case study was
conducted at one Saudi university, King Khalid University. Therefore, the participants of this
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study were KKU faculty members. The total number of KKU faculty members, including males
and females, was 3,344. Their ages ranged from 22 to 60 years old, and their academic rank
included teaching assistant, instructor, lecturer, assistant professor, associate professor, and
professor. They taught different subjects in different colleges, including arts, business, education,
engineering, humanities, medicine, nursing, Shariah and fundamentals of religion, and science.
The necessary sample size was calculated using G*Power software. As shown in Figure 5, the
needed sample size for this study was 98 participants. To maximize the potential sample size and
power, the instrument was sent to all current KKU faculty members (3,344), and 151 faculty
members participated in the study.

Figure 5. G*Power output.

Instrumentation
The instrument of this proposed study was a survey questionnaire that included two parts.
The first part contained the demographic information (gender, age, academic major, academic
rank, and teaching experience). The second part was adopted from the original instrument of the
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UTAUT theoretical framework, which was developed by Venkatesh et al. (2003). Four
constructs of the original instrument were adopted in the instrument for this study: performance
expectancy, effort expectancy, social influence, and behavioral intention. Each construct
consisted of a group of survey items and Likert response options of strongly agree, agree,
neutral, disagree, and strongly disagree (see Appendix A). Table 3 shows the construct
definitions, number of survey items, and examples of survey items.

Table 3
Constructs Definitions
Construct
Performance
Expectancy
Effort
Expectancy
Social
Influence

Behavioral
Intention

Definition
“The degree to which an individual believes
that using the system helps him or her to
attain gains in job performance” Venkatesh
et al. (2003, p. 447)
“The degree of ease associated with the use
of the system” Venkatesh et al. (2003, p.
450),
“The degree to which an individual
perceives that important others believe he or
she should use the new system” Venkatesh
et al. (2003, p. 451)

Items
4 Survey
Items

Example item
I would find YouTube
useful in my teaching.

4 Survey
Items

I would find YouTube
easy to use.

4 Survey
Items

People who are
important to me think
that I should use
YouTube in teaching.

The individual’s behavioral intention to use
the system (YouTube)

3 Survey
Items

I intend to use
YouTube in teaching
in the next semester.

Reliability Evidence for Instrument
Regarding the instrument reliability, Venkatesh et al. (2003) indicated that the original
instrument was empirically validated and “all internal consistency reliabilities (ICRs) were
greater than .70” (p. 457). However, the instrument of this proposed study have been modified to
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be consistent with the purpose of this study and translated from English to the participants’
native language (Arabic). Then the survey went through two steps to ensure reliability/validity.
First, it was translated from Arabic to English. Second, the new English version was compared to
the original English version to ensure accuracy of the translated version, the Arabic version.
After that, Cronbach’s alpha level was computed to ensure all constructs were above the
minimum level (.7) of reliability.
Data Analysis
The IBM Statistical Package of Social Science (SPSS) was used to analyze the data. The
first step of data analysis was inputting the data. Then the data went through an inspection
process to see if there were errors, outliers, or missing data. This step helped to maintain the
integrity of the data before starting the data analysis process.
The data analysis process included both descriptive and inferential statistics. The
descriptive statistics helped to present a summary of the central tendency (mean, median, and
mode), variability (variance, standard deviation, and range), and relative standing (z score and
percentile rank) of the variables in the data (Creswell, 2012). The inferential analysis was used to
answer the research questions. Multiple linear regression was carried out to determine the
relationship between the independent variables (performance expectancy, effort expectancy, and
social influence) and dependent variables (behavioral intention). The significance of the
relationships between independent and dependent variables and the effect of the demographic
variables (gender, nationality, academic rank, and teaching experience) as independents and
moderators were determined through p and t statistical values. Effect sizes were computed using
R2. Finally, multiple regression assumptions (homoscedastic, normality of residuals,
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independence, and multicollinearity) were examined through multiple regression outputs such as
scatterplots, histograms, Durbin-Watson statistics, and multicollinearity.
Research Procedures
As a first step, the researcher obtained permission from the NIU Institutional Review
Board (IRP) to conduct this study ethically and morally. Once the IRB application was approved,
the researcher developed the online survey using NIU’s Qualtrics website. Then the researcher
contacted the research center at King Khalid University to explain the purpose of the study and
ask for official approval. Once the official approval was received, the survey link was sent to the
research center at KKU, asking them to distribute the survey link to the participants. The survey
included a consent form that explained the purpose of this study and informed the participants
that their data would be secure and used for research purposes only (see Appendix B). Also the
participants were notified that their participation was optional and they were free to withdraw
from participating at any time. For the participants to start the survey, they had to click on the
“agree” button to ensure that they agreed to participate in the study. The survey link was
available online for participants for four weeks, and they participants were sent reminders during
that time to ensure reaching the required sample size for this study (see Appendices C and D for
the survey in English and Arabic). After reaching the required number of participants, the data
were cleaned and prepared for analysis to answer the research questions (see Table 4).
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Table 4
Research Procedure Timeline
Item
Submit IRB application
Contact KKU Research Center to obtain an
official approval to conduct the study
Develop the online survey
Send the survey link to participants
Send the first reminding email to the
participants to complete the survey
Send the second reminding email to the
participants to complete the survey
Close the survey

Date
March, 2018
March, 2018
March, 2018
April, 2018
April, 2018
April, 2018
May, 2018

Limitations
It is important to note that this study had some limitations. First, the study was conducted
at one university in Saudi Arabia, so the findings cannot be generalized to other universities.
Second, the UTUAT survey items used in this study were originally developed for another
setting and population, workers in a corporate workplace environment; this study was conducted
in academic setting with faculty members. Third, most of the participants were from Arab world
where they share similar educational systems, cultural values, and speak the same language.
Therefore, the influence of nationality could be different if the study had been conducted with a
more diverse sample. Fourth, the study was conducted about one online video sharing platform
(YouTube); however, there are other platforms on the internet, and the results of this study
cannot be generalized to other platforms.
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Chapter Summary
This chapter describes the methodology of this study. It starts with the research questions
and explains the variables that were examined. The research design was specified, and a
justification for choosing the research method was presented. The participants of this study were
King Khalid University faculty members as defined in the participants section. Also the
instrument used in this study was explained in addition to the reliability process that was
conducted to ensure the instrument’s consistency. Furthermore, the analytical approach used to
analyze the data is presented in the data analysis section. Finally, the chapter concludes with the
research procedure of how the data were collected and limitations that may threaten the validity
of the study.

CHAPTER 4
RESULTS
The purpose of this case study was to examine factors that may influence faculty
members’ behavioral intention to use online video sharing platforms as an instructional tool to
promote teaching presence in a classroom environment at King Khalid University (KKU). The
study emphasized the YouTube website because it is one of the most popular online video
sharing platforms on the internet (Smith, 2014). The Unified Theory of Acceptance and Use
Technology (UTAUT; Venkateshs et al. 2003) as it relates to teaching presence (Garrison, 2011)
was used as the theoretical framework to guide this study. The study employed a survey research
design to address the following research questions:
1. To what extent do performance expectancy, effort expectancy, and social influence
explain faculty’s behavioral intention to use online video sharing platforms
[YouTube] to support teaching presence in the classroom environment?
2. To what extent do gender, nationality, academic rank, and teaching experience relate
to faculty’s behavioral intention to use online video sharing platforms [YouTube] to
support teaching presence in the classroom environment?
3. To what extent is the relationship between (1) performance expectancy, effort
expectancy, and social influence and (2) faculty’s behavioral intention to use online
video sharing platforms [YouTube] to support teaching presence in the classroom
environment moderated by gender, nationality, and teaching experience?
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Data Screening
Among the 3,583 KKU faculty members, 151 participated in the survey for this study,
representing a 4.2% response rate. The responses of the participants were checked for missing
values, and 13 cases were deleted due to a high number of items with missing values. In addition,
because there were five cases among the remaining 138 cases that still had missing values,
Little’s MCAR test was conducted to assess whether those values were missing completely at
random (MCAR). The results of this test showed that X2 (87) = 70.401, p = .903. This indicates
that the missing values were missing completely at random. Finally, the researcher used a hotdeck imputation method to impute the missing values.
Demographic Information
This section presents the participants’ demographic information, including gender, age,
nationality, academic rank, and teaching experience.
Age
As shown in Table 5, n = 66 (47.8%) of participants were 35 to 44 years of age, n = 30
(21.7%) were 45 to 54 years, n = 28 (20.3%) were 25 to 34 years, n = 6 (4.3%) were 55 to 60
years. The smallest two groups of the six categories are those who were more than 60 years, n =
5 (3.6%), and 22 to 24 years of age, n = 3 (2.2%).
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Table 5
Distribution of Age
Age

Frequency

Percent

3
28
66
30
6
5
138

2.2%
20.3%
47.8%
21.7%
4.3%
3.6%
100%

22-24 years
25-34 years
35-44 years
45-54 years
55-60 years
More than 60 years
Total

Gender
The participants were asked to specify their gender. Based on the result, n = 73 (52.9%)
were females, and n = 65 (47.1%) were males (see Table 6).

Table 6
Distribution of Gender
Gender

Frequency

Percent

Male
Female
Total

65
73
138

47.1%
52.9%
100%

Nationality
Regarding the distribution of the participants’ nationalities, the results in Table 7 show
that n = 44 (31.9%) were Saudi, followed by n = 38 (27.5%) Sudanese. A total of n = 30
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(21.7%) were Egyptian, while n = 9 (6.5%) were Jordanian. The results indicate that few
participants had other nationalities. Specifically, n = 5 (3.6%) were Indian, n = 3 (2.2%) were
Tunisian, n 2 (1.4%) were Pakistani, n = 2 (1.4%) were Yemeni, n 1 (0.7%) was Moroccan
British, n = 1 (0.7%) was Syrian, and n = 3 (2.2%) identified their nationality as “other”.

Table 7
Distribution of Nationality
Nationality
Egyptian
Indian
Jordanian
Moroccan British
Pakistani
Saudi
Sudanese
Syrian
Tunisia
Yemeni
Other
Total

Frequency

Percent

30
5
9
1
2
44
38
1
3
2
3
138

21.7%
3.6%
6.5%
0.7%
1.4%
31.9%
27.5%
.7%
2.2%
1.4%
2.2%
100%

College
The participants were also asked to which college they belonged. as shown in table 8, n =
26 (18.8%) indicated their affiliation with the Sciences and Arts, while n = 16 (11.6%) belonged
to the College of Business. A total of n = 15 (10.9%) belonged to Shariah and Fundamentals of
Religion, and the same number (n = 15, 10.9%) belonged to the Sciences. The distribution shows
n = 13 (9.4%) belonged to the College of Education, and the same number (n = 13, 9.4%)
belonged to the College of Humanities, while n =10 (7.2%) belonged to the College of Computer
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Science. There were a few faculty members belonging to other colleges. Specifically, n = 6
(4.3%) belonged to the College of Languages and Translation, n = 6 (4.3%) belonged to the
college of College of Community, n = 4 (2.9%) belonged to the College of Medicine, n = 4
(2.9%) belonged to the College of Applied Medical Sciences, n = 2 (1.4%) belonged to the
College of Engineering, n = 2 (1.4%) belonged to the College of Dentistry, n = 2 (1.4%)
belonged to the College of Pharmacy, n = 2 (1.4%) belonged to the College of Nursing, and n =
2 (1.4%) belonged to the College of Homes Economics.
Table 8
Distribution of Participants among KKU’s Colleges
College
Shariah and Fundamentals of Religion
Computer Science
Education
Engineering
Humanities
College of Business
Sciences
Languages and Translation
Medicine
Dentistry
Pharmacy
Applied Medical Sciences
Community
Nursing
Sciences and Arts
Home Economics
Total

Frequency

Percent

15
10
13
2
13
16
15
6
4
2
2
4
6
2
26
2
138

10.9%
7.2%
9.4%
1.4%
9.4%
11.6%
10.9%
4.3%
2.9%
1.4%
1.4%
2.9%
4.3%
1.4%
18.8%
1.4%
100%
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Academic Rank
As for the participants’ academic rank (see Table 9), n = 64 (46.4%) were assistant
professors, n = 41 (29.7%) were lecturers, n = 13 (9.4%) were teaching assistants, n = 10 (7.2%)
were associate professors, n = 6 (4.3%) were professors, and 4 (2.9%) indicated their academic
ranks as other.

Table 9
Distribution of Academic Rank
Academic Rank
Teaching Assistant
Lecturer
Assistant Professor
Associate Professor
Professor
Other
Total

Frequency

Percent

13
41
64
10
6
4
138

9.4%
29.7%
46.4%
7.2%
4.3%
2.9%
100%

Teaching Experience
Regarding the participants’ teaching experience, as indicated in Table 10, the majority of
the participants, n = 34 (24.6%), had from four to six years of teaching experience, followed by n
= 25 (18.1%) who had between seven and ten years of teaching experience. A total of n = 24
(17.4%) had between one and three years of teaching experience, and the same number of n = 24
(17.4%) for those who had between 11 and 15 years of experience. There were n = 11 (8.0%)
who had more than 25 years of teaching experience, and n = 10 (7.2%) who had between 16
and20 years of teaching experience. Finally, n = 6 (4.3%) of the participants had less than one
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year of teaching experience and n = 4 (2.9%) who had from 21 to 25 years of teaching
experience.
Table 10
Distribution of Teaching Experience
Teaching Experience

Frequency

Percent

6
24
34
25
24
10
4
11
138

4.3%
17.4%
24.6%
18.1%
17.4%
7.2%
2.9%
8.0%
100%

Less than 1 year
1-3 years
4-6 years
7-10 years
11-15 years
16-20 years
21-25 years
More than 25 years
Total

Instrument Reliability
Cronbach’s alpha was computed to examine the reliability of scores from the UTAUT
instruments. The UTAUT instrument consisted of 15 items, with four items for the Performance
Expectancy (PE) construct, four items for the Effort Expectancy (EE) construct, four items for
the Social Influence (SI) construct, and three items for the Behavioral Intention (BI) construct.
For each item, the participants responded to five-point Likert response options (strongly disagree
= 1, disagree = 2, neutral = 3, agree = 4, and strongly agree = 5). The value of Cronbach’s alpha
for the complete set of 15 items showed good internal consistency (alpha = .882). Also each
construct indicated good internal consistency, with values of alpha above .70 for each the four
constructs (see Table 11).
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Table 11
Cronbach’s Alpha Coefficients of UTAUT instrument
Construct
PE
EE
SI
BI

Corresponding Items
1-4
5-8
9-12
13-15

Number of Items
4
4
4
3

Cronbach’s Alpha
0.879
0.867
0.775
0.910

Quantitative Variables
This section presents descriptive statistics (mean, standard deviation, skewness, and
kurtosis) of the UTAUT constructs, Performance Expectancy (PE), Effort Expectancy (EE),
Social Influence (SI), and Behavioral Intention (BI).
As shown in Table 12, the overall mean of the composite score of four Performance
Expectancy instrument items was M = 4.05, with standard deviation s = 0.76, skewness = -1.22,
and kurtosis = 2.14. Regarding Effort Expectancy, the overall mean of the composite score of the
four items was M = 4.19, standard deviation s = 0.64, skewness = -1.36, and kurtosis = 4.73. As
for the Social Influence construct, the overall mean of the composite score of the four items was
M = 3.23, standard deviation s = 0.71, skewness = 0.05, and kurtosis = 0.12. Finally, the overall
mean of the composite score of the three Behavioral Intention instrument items was M = 4.07,
with standard deviation s = 0.74, skewness = -1.25, and kurtosis = 3.42.
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Table 12
Descriptive Statistics of UTAUT Variables
Construct
PE
EE
SI
BI

Mean
4.05
4.19
3.23
4.07

SD
0.76
0.64
0.71
0.74

Skewness
-1.22
-1.36
.035
-1.25

Kurtosis
2.14
4.73
0.12
3.42

The boxplots show in Figure 6 illustrate some extreme values. There is one extreme value
(case # 120) in the Performance Expectancy (PE) construct, one extreme value (case # 84) in the
Effort Expectancy (EE) construct, and two extreme values in the Behavioral Intention (BI)
construct (case # 93 and). Because these extreme values may cause problems when computing
descriptive statistics or when considering the assumptions of the regression model, the values of
these outliers were changed to the values of the next-most-extreme cases. For example, the value
of Performance Expectancy (PE = 1.00) for case #120 was changed to a value equal to that of
case # 84 (PE = 1.75).
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Figure 6: Boxplots of UTAUT variables.

Figure 7 shows the histograms of performance, effort expectancy, and behavioral
intention constructs.
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Figure 7: Histograms of UTAUT variables.

Research Question 1 Findings
This section presents the results pertaining to research question 1: To what extent do
performance expectancy, effort expectancy, and social influence explain faculty’s behavioral
intention at KKU to use online video sharing platforms (YouTube) to support teaching presence
in classroom environment? To answer this question, multiple linear regression was applied to
examine whether faculty members’ behavioral intention at KKU to use online video sharing
platforms (YouTube) is related to the three predictors of UTAUT model: Performance
Expectancy (PE), Effort Expectancy (EE), and Social Influence (SI).
The regression model was fitted to determine whether the three predictors of UTAUT
model: Performance Expectancy (PE), Effort Expectancy (EE), and Social Influence (SI) could
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predict the Behavioral Intention (BI) as a dependent variable and to examine the effect of each
predictor individually (PE, EE, and SI) on the dependent variable (BI). The results (see Table 13)
indicate that the regression model was statistically significant, F(3, 134) = 29.75, p < .001., with
behavioral intention significantly predicted by the three predictors, (R2 = .40), which indicates
that 40% of the total variability in behavioral intention is explained by the three predictors.

Table 13
ANOVA Table for the Prediction of Behavioral Intention from Performance Expectancy,
Effort Expectancy, Social Influence
Model

Sum of
Mean
Squares
df
Square
F
Sig.
1
Regression
24.70
3
8.23
29.75
<.001b
Residual
37.08
134
0.28
Total
61.78
137
a. Dependent Variable: Behavioral Intention
b. Predictors: (Constant), Performance Expectancy, Effort Expectancy, Social Influence

Table 14 shows results for the effect of each individual predictor on the outcome. The
only predictor that is significantly related to the behavioral intention is the Performance
Expectancy (PE), with a positive relationship (b = 0.48, p <.001). This means that for every unit
increase in Performance Expectancy (PE), a 0.48 increase in the Behavioral Intention (BI) is
predicted, holding the other two variables (Effort Expectancy and Social Influence) constant.
Effort Expectancy (EE) and Social Influence (SI) are not significantly related to the Behavioral
Intention (BI).

54
Table 14
Regression Coefficients for the Prediction of Behavioral Intention from Performance
Expectancy, Effort Expectancy, Social Influence
Unstandardized
Coefficients
Std.
B
Error
1.24
0.37

Standardized
Coefficients

Model
1
(Constant)
Performance
0.48
0.07
Expectancy (PE)
Effort Expectancy
0.14
0.08
(EE)
Social Influence (SI)
0.10
0.08
a. Dependent Variable: Behavioral Intention

Beta

t
3.35

Sig.
.001

0.53

6.69

<.001

0.13

1.81

.072

0.11

1.34

.183

The assumptions of this regression model (linearity, homoscedasticity, normality, and
multicollinearity) were checked next.
Linearity and Homoscedasticity
The linearity assumption examines the relationship between the dependent variables and
the independent variables, whereas homoscedasticity examines the variance of the dependent
variables at all levels of the independent variables (Field, 2012). Figure 8 shows the points are
randomly scattered around the horizontal line of zero, which indicates that the assumptions of
linearity and homoscedasticity have been met (Field, 2012).
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Figure 8: Scatterplot of residuals on predicted values.

Normality
The normality of residuals was checked by looking at the histogram of the residuals.
Figure 9 shows the histogram is symmetrical and almost bell-shaped, which reveals a normal
distribution of residuals (Field, 2012).
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Figure 9: Histogram of residuals.

Multicollinearity
Table 15 shows there is no variance inflation factor (VIF) of the independent variables
above 10, and equivalently there is no tolerance value lower than .10. This indicates that no
problems with excessive multicollinearity are evident.

Table 15
Tolerance and Variance Inflation Factor (VIF)
Variables
PE
EE
SI

Tolerance
0.71
0.94
0.71

VIF
1.40
1.06
1.41
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Research Question 2 Findings
This section presents the results pertaining to research question 2: “To what extent do
gender, nationality, academic rank, and teaching experience relate to faculty’s behavioral
intention to use online video sharing platforms (YouTube) to support teaching presence in the
classroom environment?” To answer this question, multiple linear regression was applied to
address the extent that gender, nationality, academic rank, and teaching experience predict
faculty members’ behavioral intention. To facilitate analysis, nationality was aggregated into two
categories: Saudi (n = 44, 31.9%) and non-Saudi (n = 94, 68.1%), while academic rank also was
aggregated into two categories: tenure/tenure-track (i.e., professor, associate professor, or
assistant professor; n = 83, 60.1%) and non-tenure/tenure-track (i.e., teaching assistant or
lecturer; n = 54, 39.1%). Three of the independent variables in this model are binary variables:
gender (female vs. male), nationality (Saudi vs. Non-Saudi), and academic rank (tenure/tenuretrack vs. non-tenure/tenure-track). Teaching experience is an ordinal variable and was organized
into eight ordinal categories. There was one observed response for academic rank that could not
be categorized into either of the two categories; the response of that case was “Nurse”.
Therefore, this case was excluded from the regression analysis.
The results (see Table 16) indicated that the regression model was not statistically
!
significant, F(4, 132) = 0.64, p = .64; R2 = .019, 𝑅!"#
= −.011. Only 1.9% of the total variability

in behavioral intention was explained by the participants’ characteristics of gender, nationality,
academic rank, and teaching experience.
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Table 16
ANOVA Table for the Prediction of Behavioral Intention from Gender, Nationality,
Academic Rank, and Teaching Experience
Model

Sum of
Mean
Squares
df
Square
F
Sig.
1
Regression
1.17
4
0.29
.64
.637b
Residual
60.60
132
0.46
Total
61.77
136
a. Dependent Variable: Behavioral Intention
b. Predictors: (Constant), Teaching Experience, Nationality, Gender, Academic Rank

Similarly, examination of the regression coefficients (see Table 17) shows that none of
the predictors was significantly related to the participants’ behavioral intention.

Table 17
Regression Coefficients for the Prediction of Behavioral Intention from Gender, Nationality,
Academic Rank, and Teaching Experience
Model

1

Unstandardized
Coefficients
Std.
B
Error
4.28
0.20
–0. 15
0.12
–0. 14
0.14

Standardized
Coefficients

(Constant)
Gender (female)
Nationality (Saudi)
Academic Rank
–0. 05
(tenure-track)
Teaching Experience
–0. 01
a. Dependent Variable: Behavioral Intention

Beta
–0. 11
–0. 10

t
3.35
–1.28
–. 99

Sig.
.001
.204
.325

0.14

–0. 03

–. 34

.737

0.03

–0. 03

–. 28

.778
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Linearity and Homoscedasticity
Figure 10 shows the points are randomly scattered around the horizontal line of zero,
which indicates that the assumptions of linearity and homoscedasticity have been met (Field,
2012).

Figure 10. Scatterplot of standardized residuals on predicted values.

Multicollinearity
Table 18 shows that there is no variance inflation factor (VIF) of the independent
variables above 10, and equivalently there is no tolerance value lower than .10. This indicates
that no problems with excessive multicollinearity were evident.
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Table 18
Tolerance and Variance Inflation Factor (VIF)
Variables
Gender
Nationality
Academic Rank
Teaching Experience

Tolerance
0.93
0.80
0.77
0.91

VIF
1.08
1.26
1.30
1.10

Normality
The Shapiro-Wilk test of normality was conducted to check the residual normality. The
result indicated significant departure from normality results (p =. 001), which indicated a
violation in the normality assumption. However, examination of the histogram of the residuals
(see Figure 11) indicated that this departure from normality was not severe in magnitude.

Figure 11. Histogram of standardized residuals.
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Research Question 3 Findings
This section presents the results pertaining to research question 3: “To what extent is the
relationship between (1) performance expectancy, effort expectancy, and social influence and (2)
faculty’s behavioral intention to use online video sharing platforms (YouTube) to support
teaching presence in the classroom environment moderated by gender, nationality, and teaching
experience?” To address this question, multiple linear regression was applied to assess whether
the relationship between independent variables: Performance Expectancy (PE), Effort
Expectancy (EE), and Social Influence (SI), and the dependent variable, Behavioral Intention
(BI) vary by the participants’ characteristics of gender, nationality, and teaching experience
(TE).
Before running the regression model, the researcher created mean-centered variables for
PE, EE, SI, and TE. Then the interaction variables were created for PE × gender, PE ×
nationality, PE × TE, EE × gender, EE × nationality, EE × TE, SI × gender, SI × nationality, and
SI × TE.
The results (see Table 19) indicate that the regression model was statistically significant,
!
F (12, 122) = 7.71, p < .001; R2 = .487, 𝑅!"#
= .423. A total of 48.7% of the total variability in

behavioral intention is explained by the set of predictors. Relevant to RQ3, however,
examination of regression coefficients (Table 20) indicated that none of the relationships
between the independent variables (PE, EE, and SI) and the outcome (BI) was significantly
moderated by gender, nationality, or teaching experience.
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Table 19
ANOVA Table for the Prediction of Behavioral Intention from PE × gender, PE ×
nationality, PE × TE, EE × gender, EE × nationality, EE × TE, SI × gender, SI ×
nationality, and SI × TE (n = 137)
Sum of
Model
Squares
df
Mean Square
F
Sig.
1
Regression
30.060
12
2.004
7.709
.001b
Residual
31.716
122
0.260
Total
61.775
137
a. Dependent Variable: Behavioral Intention
b. Predictors: (Constant), PE, EE, SI, gender, nationality, TE, PE × gender, PE ×
nationality, PE × TE, EE × gender, EE × nationality, EE × TE, SI × gender, SI ×
nationality, and SI × TE
Table 20
Regression Coefficients for the Prediction of Behavioral Intention from PE, EE, SI,
gender, nationality, teaching experience, PE × gender, PE × nationality, PE × TE, EE ×
gender, EE × nationality, EE × TE, SI × gender, SI × nationality, and SI × TE
Unstandardized
Coefficients

Standardized
Coefficients

Model
B
Std. Error
1
(Constant)
4.24
0.07
PE
0.47
0.12
EE
0.17
0.13
SI
0.15
0.13
Gender (female)
–0.29
0.10
Nationality
–0.03
0.10
TE (tenure-track)
–0.03
0.03
PE × Gender
0.16
0.17
PE × Nationality
–0.19
0.16
PE × TE
–0.06
0.05
EE × Gender
–0.09
0.17
EE × Nationality
0.09
0.18
EE × TE
–0.05
0.05
SI × Gender
–0.05
0.17
SI × Nationality
–0.04
0.17
SI × TE
0.08
0.05
a. Dependent Variable: Behavioral Intention

Beta
0.51
0.18
0.13
–0.22
–0.02
–0.08
0.13
–0.11
–0.12
–0.05
0.05
–0.10
–0.04
–0.02
0.14

t
58.22
3.98
1.33
1.14
–3.06
–0.32
–1.08
0.95
–1.19
–1.25
–0.54
0.47
–1.14
–0.31
–0.21
1.68

Sig.
<. 001
<. 001
.185
.258
<. 003
.753
.284
.342
.238
.215
.592
.642
.255
.761
.835
.097
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Normality
Figure 12 shows the histogram of regression residuals revealed a normal distribution of
residuals. Also the Shapiro-Wilk test of normality was conducted to check the residuals
normality. The result indicated no significant departure from normality (p > .05).

Figure 12. Histogram of standardized residual.

Linearity and Homoscedasticity
Figure 13 shows the points are randomly scattered around the horizontal line of zero,
which indicates that the assumptions of linearity and homoscedasticity have been met (Field,
2012).
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Figure 13. Scatterplot of standardized residual on predicted value.

Multicollinearity
Table 21 shows that there is no variance inflation factor (VIF) of the independent
variables above 10, and equivalently there is no tolerance value lower than .10. This indicates
that no problems with excessive multicollinearity are evident.
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Table 21
Tolerance and Variance Inflation Factor (VIF)
Variables
PE
EE
SI
Gender
Nationality
TE
PE × Gender
PE × Nationality
PE × TE
EE × Gender
EE × Nationality
EE × TE
SI × Gender
SI × Nationality
SI × TE

Tolerance
0.25
0.32
0.24
0.84
0.89
0.84
0.25
0.45
0.50
0.44
0.40
0.55
0.25
0.37
0.58

VIF
3.98
3.14
4.16
1.19
1.13
1.20
4.08
2.21
2.01
2.28
2.48
1.83
4.04
2.73
1.74

Chapter 4 Summary
This chapter presents the findings of the study that examined factors that would influence
KKU faculty members’ behavioral intention to use a online video sharing platform (YouTube) to
support teaching presence in the classroom environment. Out of 3,583 KKU faculty members,
151 participated in this study. After cleaning the data, 138 cases were deemed valid for the
analytic sample.
Regarding the first research question (To what extent do performance expectancy, effort
expectancy, and social influence explain faculty’s behavioral intention to use an online video
sharing platform [YouTube] to support teaching presence in the classroom environment?), the
results indicated that the combined set of three predictors, PE, EE, and SI, significantly predicted
faculty members’ behavioral intention. However, when examining each predictor individually,
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only Performance Expectancy (PE) was significantly related to the Behavioral Intention (BI),
with a positive relationship.
For the second research question (To what extent do gender, nationality, academic rank,
and teaching experience relate to faculty’s behavioral intention to use an online video sharing
platform [YouTube] to support teaching presence in the classroom environment?), the findings
indicated that the combined set of predictors did not predict the faculty members’ behavioral
intention. Similarly, the result showed no significant relationship between any individual
predictor and the outcome.
Finally, regarding the third research question (To what extent is the relationship between
(1) performance expectancy, effort expectancy, and social influence and (2) faculty’s behavioral
intention to use an online video sharing platform [YouTube] to support teaching presence in the
classroom environment moderated by gender, nationality, and teaching experience?), the result
showed a significant predictive relationship for the set of predictors on the outcome. However,
the results indicated no significant moderation effect on the relationships between the three
primary predictors (PE, EE, and SI) and the outcome, BI.

CHAPTER 5
DISCUSSION
The purpose of this study was to examine factors that may influence faculty members’
behavioral intention to use online video sharing platforms to support teaching presence in
classroom environments at a Saudi University, KKU. The study emphasized the YouTube
website because it is one of the most popular online video sharing platforms on the internet
(Smith, 2014). The UTAUT model (Venkatch, 2003), as related to teaching presence (Garrison,
2011), was used as the theoretical framework for the study.
Among the 3,583 KKU faculty members, 151 participated in the survey, representing a
4.2% response rate. The responses of the participants were checked for missing values, and 13
cases were deleted due to a high number of items with missing values. In addition, because there
were five cases among the remaining 138 cases that still had missing values, Little’s MCAR test
was conducted to assess whether those missing values were missing completely at random
(MCAR). The result of this test showed that X2 (87) = 70.401, p = .903. This indicates that the
missing values were missing completely at random. Finally, the researcher used a hot-deck
imputation method to impute the missing values.
As indicated in the previous chapters, there were three research questions in the study.
The first question examined the influence of the three primary predictors of UTAUT model,
Performance Expectancy (PE), Effort Expectancy (EE), and Social Influence SI, on the outcome:
KKU faculty members’ behavioral intention (BI) to use an online video sharing platform
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(YouTube) in a classroom environment. The results indicated that the combined set of three
predictors: PE, EE, and SI significantly predicted faculty members’ BI. However, when
examining each predictor individually, only PE was significantly related to the BI, with a
positive relationship.
Regarding the second question, which examined the relationship between some of the
participants’ characteristics, including gender, nationality, teaching experience, and academic
rank and their BI to use YouTube in a classroom environment, the findings indicated that the
combined set of predictors did not predict the faculty members’ BI. Similarly, the results showed
no significant relationship between any individual predictor and the outcome.
As for the third question that investigated the moderation effect of gender, nationality and
teaching experience on the relationship between (1) PE, EE, and, SI, and (2) BI, the results
showed a significant predictive relationship for the set of predictors on the outcome. However,
the results indicated no significant moderation effect of gender, nationality and teaching
experience on the relationships between the three primary predictors (PE, EE, and SI) and the
outcome, BI.
This chapter discusses the findings of each research question in light of previous research
studies. Also, it presents the study’s implications and recommendations for future research
followed by the limitations and conclusion.
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Research Question 1
To what extent do Performance Expectancy (PE), Effort Expectancy (EE), and Social Influence
(SI) explain faculty’s Behavioral Intention (BI) to use an online video sharing platform
(YouTube) to support teaching presence in the classroom environment?
As indicated above, the findings showed that the overall model predicted the faculty
members’ BI to use online video sharing platforms. However, when examining the influence of
each predictor individually, the result revealed that only PE had a significant relationship with
faculty members’ BI to use online video sharing platforms.
Performance Expectancy (PE)
The current study found PE significantly related to faculty members’ BI to use online
video sharing platforms (YouTube) with a positive direction (b = 0.48, p <. 001). This result is
consistent with other studies (Al Awadhi & Morris 2008; Al-Gahtani et al., 2007; Dulle &
Majanja, 2011; Gruzd, Staves, & Wilk 2012; Im et al., 2011; Jung & Lee 2013; Khechine et al.
2014; Lakhal et al. 2013; Lee & Lehto 2013; Lewis et al. 2013; Orji, 2010; Padhi, 2018;
Radovan & Kristl, 2017), whereas PE appeared influential in predicting BI to use technology.
For example, Jung and Lee (2013) reported that PE predicted both teachers and students’ BI to
use an online video sharing platform (YouTube) in teaching and learning. Another study
conducted by Lee and Lehto (2013) showed that Perceived Usefulness (PU), which is the same
construct in TAM theory, was significantly related to the respondents’ BI to use the same
platform (YouTube) in learning.
The current finding confirmed that faculty members consider the PE of the examined
platform (YouTube) an important factor when they intend to use it for educational purposes. PE
is defined in this study as the degree to which KKU faculty member believe that using YouTube
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helps him or her to attain gain in teaching performance Therefore, the current finding suggests
professionals and content creators in educational institutions, particularly in KKU, should
enhance the PE of such technology when it comes to adopting it in classroom environment. This
enhancement could be done by designing and creating instructional videos that meet the
students’ different characteristics such as educational level, field of study, gender, and age. In
addition, it is recommended for instructional technology practitioners in educational institutions
to create YouTube channels that contain recorded lectures, tutorials, and related content for each
course to be used by students as resources whenever they need. Moreover, collaboration between
colleagues should be encouraged to find and share content in these platforms that are valuable
for educational use. Furthermore, it is recommended for faculty members to evaluate and select
related videos to watch during the class to facilitate learning and promote classroom discussion.
Effort Expectancy (EE)
The current finding showed a non-significant relationship between EE and faculty
members’ BI to use online video sharing platforms in the classroom. Interestingly, the current
finding is consistent with two previous studies (Jung & Lee 2013; Lee & Lehto 2013) that
showed EE is not influential in predicting users’ BI to use YouTube in teaching and learning. For
example, Jung and Lee (2013) reported that EE did not predict both teachers and students’ BI to
use an online video sharing platform (YouTube) in teaching and learning. Also, Lee and Lehto
(2013) showed that Ease of Use (EU), which is the same construct in TAM theory, was not
significantly related to the participants’ BI to use the same platform (YouTube) in learning. Jung
and Lee (2013) noted that the non-significant relationship between EE and BI might be due to
the user-friendliness of YouTube. Additionally, Gruzd et al. (2012) indicated that the BI to use
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social media in teaching is “primarily due to the privacy concerns, difficulties of managing
personal and professional contacts, as well as fear of losing control over the content posted to
social media” (p. 2347). Therefore, the current findings support Gruzd et al.’s (2012) suggestion
for future research to examine the influence of other UTAUT determinants that were found to be
indirect predictors such as “anxiety, self-efficacy, and attitude toward using technology,”
particularly toward using social media platforms in education (p. 2347).
Social Influence (SI)
The current study findings showed no significant relationship between SI and faculty
members’ BI to use online video sharing platforms in the classroom environment. This finding is
consistent with Jung and Lee’s (2013) study that showed no significant relationship between SI
and teachers’ BI to use YouTube in teaching. On the other hand, the current finding contradicted
Radovan and Kristl (2017) and Gruzd et al. (2012), who each found SI to be an influential
predictor of participants’ BI to use technology in education. One possible explanation for this
contradiction might be due to the instrument items being used in the current study. These items
were adopted from Venkatesh et al.’s (2003) study originally developed for employees working
in corporate organizations, and they primarily emphasize the impact that comes from and within
the corporate workplace environment, mainly from top to down. Whereas in academic
institutions, social influence can come from all directions such as students, friends, family
members, coworkers, and administrators within the university (Gruzd et al., 2012). Therefore,
the researcher recommends in future research that the construct of SI should be expanded to
include more directions, as mentioned above (Gruzd et al., 2012). Another recommendation is to
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conduct a qualitative study to obtain a deeper understanding about SI in academic settings and
how it can influence teachers’ BI to use such technology in teaching.
Research Question 2
To what extent do gender, nationality, academic rank, and teaching experience relate to faculty’s
BI to use online video sharing platforms (YouTube) to support teaching presence in the
classroom environment?
For this question, the results showed that none of the examined faculty members’
demographic factors (gender, nationality, academic rank, and teaching experience) were
significantly related to their BI to use an online video sharing platform (YouTube) in the
classroom environment.
Gender
The current finding showed that gender did not predict faculty members’ BI to use
YouTube in the classroom environment. This finding disagreed with other studies (Yoo, Huang
& Kwon, 2015; Ong & Lai, 2006) in which gender had a significant relationship with the
participants’ BI to use technology. For example, both Yoo et al. (2015) and Ong and Lai (2006)
found gender is significantly related to BI, with the two studies showing males had higher BI
than females to use e-learning in the workplace environment. On the other hand, studies like
Dulle and Majanja (2011) and Al-Emran, Elsherif, and Shaalan (2016) are consistent with the
current finding. For instance, Dulle and Majanja (2011) found no significant relationship
between gender and researchers’ BI to use open access. Also, Al-Emran et al. (2016) found a
non-significant relationship between gender and faculty members’ attitudes to use M-learning in
classroom. Therefore, a potential explanation for the non-significant relationship between gender
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and faculty members’ BI in the current study might be due to the fact that both male and female
faculty members have equal chances and capability to use YouTube. Thus, it is recommended
that future studies examine other factors that may moderate the relationship between gender and
BI. For example, the appropriateness of YouTube videos in the classroom environment, as a
factor, could have a significant moderation effect on the relationship between gender and the
teachers’ BI to use YouTube in the classroom environment.
Nationality
The current findings showed no significant relationship between nationality (Saudi versus
Non-Saudi) and faculty members’ BI to use YouTube in the classroom environment. This
finding contradicts previous studies such as Tarhini, Scott, Sharma, and Abbasi (2015) and Jung
and Lee (2013) in which nationality played a significant role in terms of users’ BI to use
technology. For example Tarhini et al. (2015) found a significant difference between Lebanese
and British students with regard to their BI to use Really Simple Syndicating in online learning.
Also, Jung and Lee (2013) showed that US educators had higher BI to use YouTube in teaching
than Japanese educators. On the other hand, the current finding agreed with Al-Emran et al.
(2016), who found a non-significant difference between Omani and UAE faculty members’
attitudes to use M-learning in the classroom.
A possible explanation for the non-significant relationship between nationality (Saudi
versus Non-Saudi) and faculty members’ BI in the current study could be due to the similarities
between the Saudi and non-Saudi faculty members in terms of language, culture, and educational
systems. For example, most (89 %) of the non-Saudi faculty members in the current study were
from Arab countries such as Egypt, Jordan, Morocco, Sudan, Syria, Tunisia and Yemen, and
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these countries share educational systems similar to Saudi Arabia’s in terms of education
structure, governmental fund, type of educational institutions, nature of curriculum, and most
importantly technology use in education. Therefore, it is recommended that future studies should
examine the relationship between nationality and BI in more diverse participants to see how
differences in nationalities would be related to the BI to use technology.
Academic Rank and Teaching Experience
The current findings showed neither academic rank nor teaching experience was
significantly related to faculty members’ BI. This finding is consistent with Al-Emran et al.’s
(2016) findings that showed a non-significant relationship between 1) academic rank and
teaching experience and 2) faculty members’ attitude to use m-learning. Also, the current finding
agreed with Dulle and Majanja’s (2011) study that found an indirect relationship between 1)
positions and experience and 2) researcher’ BI to use open access.
On the other hand, the current finding is in contradiction to Alwraikat and Al Tokhaim’s
(2014) findings that showed academic rank and teaching experience are significantly related to
faculty members’ attitudes toward using mobile learning in teaching. Alwraikat and Al
Tokhaim’s (2014) reported that instructors had more attitudes toward using m-learning than
professors. Also, the study showed that faculty members who had more teaching experience had
more attitude to use m-learning than those with less teaching experience. A possible explanation
for the current findings could be due to the professional development program offered to all
faculty members at King Khalid University, which focuses partly on technology integration in
the classroom environment. Thus, it is recommended that future studies should examine how the
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existence of such programs in universities can influence faculty members’ BI to use technology
in the classroom environment.

Research Question 3
To what extent is the relationship between (1) PE, EE, and SI, and (2) faculty members’ BI to
use online video sharing platforms (YouTube) to support teaching presence in the classroom
environment moderated by gender, nationality, and teaching experience?
The current results showed none of the moderators (gender, nationality, and teaching
experience) had significant moderation effects on the relationship between 1) PE, EE, and SI and
2) faculty members’ BI to use online video sharing platforms (YouTube) in the classroom
environment. These findings are in agreement with some previous studies (Al-Gahtani et al.,
2007; Im et al., 2011; Serben, 2014) that showed none of the gender, nationality, and experience
variable had a moderation effect on the relationships between the three predictors (PE, EE, and
SI) and the outcome, BI, to use technology. For instance, Al-Gahtani et al. (2007) reported that
gender did not moderate the relationships between the independent variables (PE, EE, and SI)
and knowledge workers’ BI to use desktop computer software on a charitable foundation in
Saudi Arabia. Also, Serben (2014) found a non-significant experience moderation effect on the
relationships between the three predictors (PE, EE, and SI) and African American small business
owners’ BI to use social media in their businesses. In the same vein, Dulle and Majanja (2011)
showed partly that position and experience did not moderate the relationship between SI and
researchers’ BI to use open access outlets in Tanzania. Furthermore, the current study is partly
consistent with Im et al. (2011), who found a non-significant moderation effect of nationality
(Korean versus US) on the relationship between 1) PE and SI and 2) participants’ BI to use MP3
players and internet banking.
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On the other hand, in contradiction to the current findings, Lewis et al. (2013), Orji
(2010), and Al Awadhi and Morris (2008) showed gender, nationality, and experience did
moderate the relationship between 1) PE, EE, SI and 2) BI to use technology. For example,
Lewis et al. (2013) found that PE and EE had stronger effects for male instructors on BI to use
classroom technology, whereas SI had stronger effect for female instructors on BI to use
classroom technology. Also, Orji (2010) showed PE and EE were stronger for national students
(Turkish students) on BI to use digital library, whereas SI was stronger for international students
on BI to use digital libraries. Moreover, Al Awadhi and Morris (2008) found the relationship
between PE and students’ BI to use e-government in Kuwait was stronger for those with greater
internet experience; however, the relationships between 1) EE and SI and 2) BI were stronger for
those with less internet experience. Also, Dulle and Majanja (2011) showed EE were stronger for
older and more experienced researchers on BI to use open access outlets than younger and less
experienced researchers.
As indicated above, the current findings showed no moderation effect of gender (male
versus female), nationality (Saudi versus non-Saudi), and teaching experience (tenure versus
non-tenure) on the relationship between the three predictors (PE, EE, and SI) and faculty
members’ BI to use YouTube in a classroom environment. The contradictions between the
current study and previous studies could be due to the type of technology and participants’
characteristics. First, the examined technology (YouTube) in the current study is one of the most
popular and most used social media websites, and it is assumed to be used equally by most
participants regardless of their gender, nationality, and/or teaching experience. Another reason
could be related to the similarities between faculty members’ nationalities in which most of them
(93%), including Saudis, were from Arab countries that share similar experiences in terms of
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using technology in education. Additionally, KKU faculty members’ teaching expectations and
technology experience could be similar due to the professional development programs offered
for all faculty members, which focus partly on technology integration in the classroom
environment. Therefore, the study suggests that future studies should examine other moderators
that might have an influence on the relationship between the three predictors (PE, EE, SI) and the
outcome (BI) such as technology complexity, technology readiness, organization supports, type
of courses (e.g., online versus face to face) and field of study.
Implications and Recommendations for Future Research
The study provided empirical evidence about factors that may be related to faculty
members’ BI to use online video sharing platforms in Saudi Arabia. Specifically, the study
examined the influence of PE, EE, and SI on KKU faculty members’ BI to use YouTube in the
classroom environment. Additionally, the study examined the direct relationship between 1)
gender, nationality, academic rank, and teaching experience and 2) faculty members’ BI as well
as the moderation effects of gender, nationality, and teaching experience on the relationship
between the three predictors (PE, EE, and SI) and the outcome (BI). Therefore, the findings of
this study have implications that could help decision makers and instructional technology
practitioners when it comes to adopting such technology in the classroom environment. Also, the
findings of this study will help identify suggestions for future research in the field of
instructional technology.
The major finding of the study is that PE predicted KKU faculty members’ BI to use an
online video sharing platform in the classroom environment (YouTube). Performance
Expectancy (PE) is defined in this study as the degree to which a KKU faculty member believes
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that using YouTube helps him or her attain gains in teaching performance. The results indicated
that KKU faculty members paid more attention to the PE of this technology when they intended
to use it in teaching. Therefore, this finding can help decision makers in educational institutions,
particularly the KKU, to consider PE as an important factor related to the BI of using this
technology in the classroom environment. In this regard, the study implies that professionals and
content creators in educational institutions, particularly at KKU, can enhance the performance
expectancy of these platforms. One suggestion to enhance online video sharing platforms’ PE in
classroom is to design and create instructional videos that meet the students’ different
characteristics, such as educational level, field of study, gender, and age. Another suggestion for
instructional technology practitioners is to create channels in these platforms that contain
recorded lectures, tutorials, and related content for each course to be used by students as
resources whenever they need. In addition, the study encourages more collaboration between
colleagues to find and share content that are valuable for educational use in these platforms.
Furthermore, the study suggests faculty members should evaluate and select related videos to be
watched during the class to facilitate learning and promote classroom discussion.
Also, the study found EE and SI were less important in terms of predicting faculty
members’ BI to use this technology. Therefore, some suggestions are provided for further
investigation. For example, the study supports the suggestion by Gruzd et al. (2012) that future
research should examine the influence of other UTAUT determinants that were found to be
indirect predictors such as anxiety, self-efficacy, and attitude toward using technology,
particularly toward using social media platforms in education. Regarding SI, the study highly
recommends that the survey items of SI construct in UTAUT model should be expanded,
particularly in academic settings, to include more directions such as students, friends, family
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members, peers, and administrators (Gruzd et al., 2012). Also, the findings suggests for future
research to conduct qualitative study to gain a deeper understanding about SI in academic
settings and how it would be related to teachers’ BI to use technology in classroom environment.
In addition the study suggests including more diverse samples in future studies to determine the
influence of nationality on faculty members’ BI to use such technology in the classroom
environment. Moreover, the study found none of gender, nationality, academic rank, and
teaching experience significantly related to KKU faculty members’ BI to use online video
sharing platforms in classroom environment. Similarly, the study found no moderation effect of
gender, nationality, and teaching experience on the relationships between the three predictors
(PE, EE, and SI) and the outcome, KKU faculty members’ BI to use online video sharing
platforms. Therefore, the study implies that KKU faculty members should be treated similarly
when it comes to adopt this technology in classroom environment regardless of their gender,
nationality, teaching experience, and academic rank.
Limitations
It is important to note that this study had some limitations. First, the study was conducted
at one university in Saudi Arabia, so its findings cannot be generalized to other universities.
Second, the UTUAT survey items being used in this study were originally developed for another
setting and population, workers in corporate workplace environment, whereas this study was
conducted in academic setting with faculty members. Third, most of the participants were from
the Arab world, where they share similar educational systems, cultural values, and speak same
language. Therefore, the influence of nationality could be different if a study was conducted with
a more diverse sample. Fourth, the study was conducted on one online video sharing platform
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(YouTube). There are other platforms on the internet, and therefore the results of this study
cannot be generalized to other platforms. Finally, The study examined faculty members’ BI to
use YouTube in teaching in general, but it was not clear what was specifically understood from
participants to whether they intend to use YouTube to promote classroom discussions, enhance
course content and organization, or facilitating classroom activities and assignments. Therefore,
the study suggests for future research to investigate in what way participants would use YouTube
in teaching.
Conclusion
The beginning of the third millennium has witnessed revolutionary developments in
technology that offer networked and online platforms for people to access and share information
and media easily and creatively (Fleck et al., 2014; Tamim, 2013). These platforms or tools have
benefited from the influx of numerous innovations and diverse Web 2.0 applications, such as
wikis, blogs, social-media, and video-sharing websites (Tamim, 2013, p. 329) Nowadays, media
content is accessible anytime and anywhere through social media and video sharing websites in
which people are not only able to browse and watch material but also interact and cooperate with
others by generating content that can be shared with people worldwide through the internet
(Fleck et al., 2014; Tamim, 2013). This study was intended to investigate how features of these
platforms are related to their use in education. Specifically, this case study attempted to
investigate UTAUT factors that would influence faculty members’ behavioral intention toward
using online video sharing platforms as an instructional tool to support teaching in classroom
environment at one Saudi university, KKU.
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This study examined the influence of UTAUT model three predictors (PE, EE, and SI) on
faculty members’ BI. The findings revealed that only PE had a significant relationship with
faculty members’ BI to use online video sharing platforms. Also, the study found gender,
nationality, academic rank, and teaching experience were non-significant in predicting faculty
members’ BI. Similarly, the study found no moderation effect of gender, nationality, and
teaching experience on the relationships between the three predictors (PE, EE, and SI) and the
outcome (BI). This chapter discussed these findings in light of previous studies. Also, it
presented the implications and recommendations for future studies followed by the limitations
and conclusion.
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1/31/2018

Mail - Z1724818@students.niu.edu

Re: Permission to use UTAUT survey questionnaire
Gordon Davis <davis001@umn.edu>
Sun 12/3/2017 8:03 AM
To: Abdullah

Albalawi <Z1724818@students.niu.edu>;

Cc:isjung@icu.ac.jp

<isjung@icu.ac.jp>;

Yes, of course you can. It is in the public domain.
On Sat, Dec 2, 2017 at 7:19 PM Abdullah Albalawi <Z1724818@students.niu.edu> wrote:

Dear Dr. Davis,

My name is Abdullah Albalawi and I am currently a PhD candidate in Instruc onal Technology department at
Northern Illinois University in the the Un ed States. My disserta on topic is the "Faculty Members'
Acceptance of YouTube as an Instruc onal Tool to Support Community of Inquiry Learning ". Actually, my
research ques ons are built on the the Uniﬁed Theory of Acceptance and Use of Technology. Would you
please allow me to use your survey that you designed for this theory.
Thanks so much,
Abdullah Albalawi
‐‐
Gordon B Davis, Professor Emeritus of Information Systems
Carlson School of Management ‐ University of Minnesota
New home address:
525 Fairview Avenue South
Apt. #204
St. Paul, MN 55116
Home phone: 651‐695‐5248
Cell phone: 651‐645‐4787

https://outlook.ofﬁce.com/owa/?realm=students.niu.edu&exsvurl=1&ll-cc=1033&modurl=0&path=/mail/inbox
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أواﻓﻖ ﻋﻠﻰ اﻟﻤﺸﺎرﻛﺔ ﻓﻲ اﻟﺪراﺳﺔ ﺑﻌﻨﻮان اﻟﻌﻮاﻣﻞ اﻟﺪاﻋﻤﺔ
ﻟﻠﻨﯿﺔ اﻟﺴﻠﻮﻛﯿﺔ ﻷﻋﻀﺎء ھﯿﺌﺔ اﻟﺘﺪرﯾﺲ ﻻﺳﺘﺨﺪام ﻣﻨﺼﺎت
ﻣﺸﺎرﻛﺔ اﻟﻔﯿﺪﯾﻮﻋﺒﺮاﻹﻧﺘﺮﻧﺖ ﻓﻲ ﺑﯿﺌﺔ اﻟﻔﺼﻞ اﻟﺪراﺳﻲ واﻟﺬي
ﯾﻘﻮم ﺑﺈﺟﺮاءھﺎ طﺎﻟﺐ اﻟﺪﻛﺘﻮراه ﻓﻲ ﺟﺎﻣﻌﺔ ﺷﻤﺎل اﻟﯿﻨﻮي،
ﻋﺒﺪﷲ اﻟﺒﻠﻮي.
و ﻟﻘﺪ ﺗﻢ إﺑﻼﻏﻲ ﺑﺄن اﻟﺪراﺳﺔ ﺗﮭﺪف إﻟﻰ إﺳﺘﻜﺸﺎف اﻟﻨﯿﺔ
اﻟﺴﻠﻮﻛﯿﺔ ﻷﻋﻀﺎء ھﯿﺌﺔ اﻟﺘﺪرﯾﺲ ﻹﺳﺘﺨﺪام ﻣﻮﻗﻊ ﯾﻮﺗﯿﻮب
) ،(YouTubeﻛﻤﻨﺼﺔ ﻟﻤﺸﺎرﻛﺔ اﻟﻔﯿﺪﯾﻮ ﻋﺒﺮاﻹﻧﺘﺮﻧﺖ ،ﻟﺪﻋﻢ
اﻟﺤﻀﻮر اﻟﺘﺪرﯾﺴﻲ و اﻟﺬي ﯾﻌﺘﺒﺮ أﺣﺪ اﻟﻌﻮاﻣﻞ اﻟﻤﮭﻤﺔ ﻓﻲ
ﺑﯿﺌﺔ اﻟﻔﺼﻞ اﻟﺪراﺳﻲ.
ﻛﻤﺎ أﻧﻨﻲ أدرك ﺑﺄﻧﮫ إذا واﻓﻘﺖ ﻋﻠﯽ اﻟﻤﺸﺎرﻛﺔ ﻓﻲ ھﺬه
اﻟﺪراﺳﺔ ،ﺳﯿﻄﻠﺐ ﻣﻨﻲ اﻹﺟﺎﺑﺔ ﻋﻠﻰ ﺟﻤﯿﻊ اﻷﺳﺌﻠﺔ اﻟﻤﺪرﺟﺔ
ﻓﻲ اﻻﺳﺘﺒﺎﻧﺔ ﻋﻠﻤﺎ ً ﺑﺈن ﻣﺸﺎرﻛﺘﻲ ﺗﻄﻮﻋﯿﺔ و ﯾﺤﻖ ﻟﻲ
اﻹﻧﺴﺤﺎب ﻣﻦ اﻟﻤﺸﺎرﻛﺔ ﻓﻲ اي وﻗﺖ دون أدﻧﻰ ﻋﻘﻮﺑﺔ أو
ﻣﺴﺆوﻟﯿﺔ.
و ﻓﻲ ﺣﺎل وﺟﻮد أي ﺳﺆال أو إﺳﺘﻔﺴﺎر ﺳﻮف ﯾﺘﻢ اﻟﺘﻮاﺻﻞ
ﻣﻊ اﻟﺒﺎﺣﺚ /ﻋﺒﺪﷲ اﻟﺒﻠﻮي ﻋﻦ طﺮﯾﻖ اﻟﮭﺎﺗﻒ اﻟﻤﺤﻤﻮل
 ٠٠١٣٠٢٢٣٥٩٨٦٤أو ﻣﻦ ﺧﻼل اﻟﺒﺮﯾﺪ اﻹﻟﻜﺘﺮوﻧﻲ
z1724818@students.niu.edu
ﻛﻤﺎ أﻧﻨﻲ أﻋﻠﻢ ﺑﺄﻧﮫ ﻓﻲ ﺣﯿﻦ رﻏﺒﺘﻲ ﻟﻤﺰﯾﺪ ﻣﻦ اﻟﻤﻌﻠﻮﻣﺎت
ﺣﻮل ﺣﻘﻮﻗﻲ ﻛﻤﺸﺎرك ﻓﻲ ھﺬا اﻟﺒﺤﺚ ،ﯾﻤﻜﻨﻨﻲ اﻻﺗﺼﺎل
ﺑﻤﻜﺘﺐ اﻟﺒﺤﻮث واﻻﻣﺘﺜﺎل ﻓﻲ ﺟﺎﻣﻌﺔ ﺷﻤﺎل إﻟﯿﻨﻮي ﻋﻦ طﺮﯾﻖ
اﻟﮭﺎﺗﻒ رﻗﻢ ٠٠١٨١٥٧٥٣٩٣٣٩
ﻛﻤﺎ أﻧﻨﻲ أﺗﻔﮭﻢ ﺑﺄن اﻟﻔﻮاﺋﺪ اﻟﻤﺮﺟﻮة ﻣﻦ ھﺬه اﻟﺪراﺳﺔ ﺗﺸﻤﻞ
اﻟﺤﺼﻮل ﻋﻠﻰ ﻣﻌﻠﻮﻣﺎت ﺣﻮل ﻣﺪى ﺗﻘﺒﻞ أﻋﻀﺎء ھﯿﺌﺔ
اﻟﺘﺪرﯾﺲ ﻓﻲ ﺟﺎﻣﻌﺔ اﻟﻤﻠﻚ ﺧﺎﻟﺪ ﻹﺳﺘﺨﺪام ﻣﻮﻗﻊ ﯾﺘﯿﻮب
) (YouTubeﻛﺄﺣﺪ ﻣﻨﺼﺎت ﻣﺸﺎرﻛﺔ اﻟﻔﯿﺪﯾﻮ ﻋﺒﺮ اﻹﻧﺘﺮﻧﺖ
ﻟﺪﻋﻢ اﻟﺤﻀﻮر اﻟﺘﺪرﯾﺴﻲ.
ﻛﻤﺎ أﻧﮫ ﺗﻢ إﺧﺒﺎري ﺑﺈﻧﮫ ﻻ ﺗﻮﺟﺪ أﺧﻄﺎر أو ﻣﻀﺎﯾﻘﺎت ﻣﺤﺘﻤﻠﺔ
ﺟﺮاء ﻣﺸﺎرﻛﺘﻲ ﻓﻲ ھﺬه اﻟﺪراﺳﺔ .ﻋﻠﻤﺎ ً ﺑﺈن اﻟﻤﻌﻠﻮﻣﺎت اﻟﺘﻲ
ﺳﯿﺘﻢ ﺟﻤﻌﮭﺎ ﺳﺘﻈﻞ ﺳﺮﯾﺔ و ﺳﯿﺘﻢ ﺣﻔﻈﮭﺎ ﻓﻲ ﻣﻠﻒ ﻣﺤﻤﻲ
ﺑﻜﻠﻤﺔ ﻣﺮور ﺑﺤﯿﺚ ﻻ ﯾﺘﻤﻜﻦ ﺳﻮى اﻟﺒﺎﺣﺚ ﻣﻦ اﻟﻮﺻﻮل إﻟﯿﮭﺎ.
وﻓﻲ ﺣﯿﻦ ﺗﻢ ﻋﺮض و ﺗﻘﺪﯾﻢ ﻧﺘﺎﺋﺞ اﻟﺒﺤﺚ ﺳﻮف ﺗﻜﻮن اﻟﻨﺘﺎﺋﺞ
ﻋﻠﻰ ﺷﻜﻞ ﻣﺠﻤﻮﻋﺎت ﺣﺘﻰ ﯾﺴﺘﺤﯿﻞ ﻣﻌﺮﻓﺔ ﻛﻞ ﻣﺸﺎرك
ﺑﺎﻟﺪراﺳﺔ ﺑﻌﯿﻨﺔ.
ﻛﻤﺎ أﻧﻨﻲ أﺗﻔﮭﻢ ﺑﺈن ﺟﺎﻣﻌﺔ ﺷﻤﺎل إﻟﯿﻨﻮي ﻻ ﺗﻘﺪم أي ﺗﻌﻮﯾﻀﺎت
أو ﺗﺄﻣﯿﻦ ﻓﻲ ﺣﺎل ﺣﺼﻮل أي ﻣﻜﺮوه ﻻ ﺳﻤﺢ ﷲ ﻧﺘﯿﺠﺔ
اﻟﻤﺸﺎرﻛﺔ ﻓﻲ ھﺬه اﻟﺪراﺳﺔ.

I agree to participate in the study titled
Factors Supporting Faculty’s Intention to Use
Online Video Sharing Platforms in Classroom
Environment being conducted by Abdullah
Albalawi, a doctoral student at Northern
Illinois University.
I have been informed that this study attempts
to examine faculty’s behavioral intention
toward using YouTube, as an online video
sharing platform, to support teaching presence
as an important element in classroom
environment.
I understand that if I agree to participate in
this study, I will be asked to answer all of the
survey questions. However, my participating
is voluntary and it is my deserved right to
withdraw from completing the survey at
anytime without penalty or prejudice.
Shall I have any question or concern, I will
contact Abdullah Albalawi at Phone number:
+1(302) 235-9864 or email address:
z1724818@students.niu.edu.
I understand that if I need more information
regarding my rights as a research subject, I
may contact the Office of Research
Compliance in Northern Illinois University at
+1(815) 753-9339.
I understand that the intended benefits of this
study include obtaining information about
faculty’s acceptance of using YouTube as an
online video sharing platform to support
teaching presence in classroom environment
among King Khalid University’s faculty.
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I have been informed that there are no
potential risks and/or discomforts I could
experience during my participating in this
study. I understand that all information
gathered in this study will be kept
confidential and saved in a password
protected file that only the researcher has
access to, and will only share group level data
in any reports or presentations.
I understand that Northern Illinois University
does not provide compensation, or carry
insurance to cover injury or illness occurred
as a result of participating in university
sponsored research projects.
I understand that may consent to participate in
this study does not constitute a waiver of any
legal rights or redress I might have as a result
of my participation, and I acknowledge that I
have received a copy of this consent form.
I understand that, by clicking the “Agree”
button below, I am providing my informed
consent to participate in this study.

ﻛﻤﺎ أﻧﻨﻲ أﺗﻔﮭﻢ ﺑﺈن ﻣﻮاﻓﻘﺘﻲ ﻋﻠﻰ اﻟﻤﺸﺎرﻛﺔ ﻓﻲ ھﺬه اﻟﺪراﺳﺔ
ﻻ ﯾﺸﻜﻞ ﺗﻨﺎزل ﻋﻦ أي ﺣﻘﻮق ﻣﺪﻧﯿﺔ أو ﺗﻌﻮﯾﻀﺎت ﻗﺪ أﺳﺘﺤﻘﮭﺎ
ﻧﺘﯿﺠﺔ ﻟﻤﺸﺎرﻛﺘﻲ ﻓﻲ ھﺬه اﻟﺪراﺳﺔ و أﻗﺮ ﺑﺄﻧﻨﻲ ﺗﻠﻘﯿﺖ ﻧﺴﺨﺔ
.ﻣﻦ ﻧﻤﻮذج اﻟﻤﻮاﻓﻘﺔ ھﺬا
 ﻓﺄﻧﺎ أﻗﺪم ﻣﻮاﻓﻘﺘﻲ،أدرك أﻧﮫ ﻣﻦ ﺧﻼل اﻟﻨﻘﺮ ﻋﻠﻰ اﻟﺰر أدﻧﺎه
.ﻋﻠﻰ اﻟﻤﺸﺎرﻛﺔ ﻓﻲ ھﺬه اﻟﺪراﺳﺔ
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Section A
1. What is your gender?
● Male
● Female
2. Please specify your age range:
● 22-24 years
● 25-34 years
● 35-44 years
● 45-54 years
● 55 or more years
3. What is your academic major?
● Administration and Home Economics
● Administrative and Financial Sciences
● Applied Medical Sciences
● Art and Sciences
● Community
● Computer Science
● Dentistry
● Education
● Education and Arts
● Engineering
● Humanities Languages and Translation
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● Medicine and Surgery
● Nursing
● Pharmacy
● Sciences
● Sciences and Arts
● Shariah and Fundamentals of Religion
● Other : …………………….
4.What is your academic rank?
•

Professor

•

Associate Professor

•

Assistance Professor

•

Lecturer

•

Teaching Assistant

5. How many years of work experience do you have as a faculty member at Tabuk University?
● Less than 1 year
● 1- 3 years
● 4-6 years
● 6-10 years
● More than 10 years
Section B
Please select the response option that reflects your level of agreement in the following
statements.
Performance expectancy
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Statement

Strongly
Agree

Agree Neutral Disagree Strongly
Disagree

Strongly
Agree

Agree Neutral Disagree Strongly
Disagree

I would find YouTube useful
in my teaching.
Using YouTube enables me
to accomplish teaching
activities more quickly.
Using YouTube increases my
teaching effectiveness.
If I use YouTube in teaching,
my students will increase
their chances of getting better
grades.

Effort expectancy
Statement
My interaction with
YouTube would be clear and
understandable
It would be easy for me to
become skillful at using
YouTube.
I would find YouTube easy
to use.
Learning to use YouTube is
easy for me.

Social influence
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Statement

Strongly
Agree

Agree Neutral Disagree Strongly
Disagree

Strongly
Agree

Agree Neutral Disagree Strongly
Disagree

People who influence my
behavior think that I should
use YouTube in teaching.
People who are important to
me think that I should use
YouTube in teaching.
My department chair has
been helpful in the use of
YouTube in teaching.
In general, King Khalid
University has supported the
use of YouTube in teaching.

Behavioral intention
Statement
I intend to use YouTube in
teaching in the next semester.
I predict I would use
YouTube in teaching in the
next semester.
I plan to use YouTube in
teaching in the next semester.
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اﻟﺠﻨﺲ:
● ذﻛﺮ
● أﻧﺜﻰ

 .٢ﺗﺤﺪﯾﺪ اﻟﻔﺌﺔ اﻟﻌﻤﺮﯾﺔ:
● ﻣﻦ  ٢٢إﻟﻰ  ٢٤ﺳﻨﺔ
● ﻣﻦ  ٢٥إﻟﻰ  ٣٤ﺳﻨﺔ
● ﻣﻦ  ٣٥إﻟﻰ  ٤٤ﺳﻨﺔ
● ﻣﻦ ٤٥إﻟﻰ  ٥٤ﺳﻨﺔ
● ﻣﻦ  ٥٥إﻟﻰ ٦٠
●  ٦١ﺳﻨﺔ ﻓﺄﻛﺜﺮ
أﻟﺠﻨﺴﯿﺔ:
● ﺳﻌﻮدي
● ﻏﯿﺮ ﺳﻌﻮدي

اﻟﺘﺨﺼﺺ اﻷﻛﺎدﯾﻤﻲ
•

اﻻﻗﺘﺼﺎد اﻟﻤﻨﺰﻟﻲ

•

اﻷﻋﻤﺎل

•

اﻟﺘﺮﺑﯿﺔ

•

اﻟﻤﺠﺘﻤﻊ

•

اﻟﺘﻌﻠﯿﻢ واﻟﻔﻨﻮن

•

اﻟﺘﻤﺮﯾﺾ

•

اﻟﺸﺮﯾﻌﺔ وأﺻﻮل اﻟﺪﯾﻦ
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•

اﻟﺼﯿﺪﻟﺔ

•

اﻟﻄﺐ

•

اﻟﻌﻠﻮم

•

اﻟﻌﻠﻮم اﻹدارﯾﺔ واﻟﻤﺎﻟﯿﺔ

•

اﻟﻌﻠﻮم اﻹﻧﺴﺎﻧﯿﺔ

•

اﻟﻌﻠﻮم اﻟﻄﺒﯿﺔ اﻟﺘﻄﺒﯿﻘﯿﺔ

•

اﻟﻌﻠﻮم واﻵداب

•

اﻟﻔﻦ واﻟﻌﻠﻮم

•

اﻟﻠﻐﺎت واﻟﺘﺮﺟﻤﺔ

•

اﻟﮭﻨﺪﺳﺔ

•

طﺐ اﻷﺳﻨﺎن

•

ﻋﻠﻮم اﻟﺤﺎﺳﺐ اﻵﻟﻲ

•

أﺧﺮى :

اﻟﺪرﺟﺔ اﻟﻌﻠﻤﯿﺔ:
● أﺳﺘﺎذ
● أﺳﺘﺎذ ﻣﺸﺎرك
● أﺳﺘﺎذ ﻣﺴﺎﻋﺪ
● ﻣﺤﺎﺿﺮ
● ﻣﻌﯿﺪ

ﻋﺪد ﺳﻨﻮات اﻟﺨﺒﺮة ﻓﻲ اﻟﻌﻤﻞ ﻛﻌﻀﻮ ھﯿﺌﺔ اﻟﺘﺪرﯾﺲ ﻓﻲ ﺟﺎﻣﻌﺔ اﻟﻤﻠﻚ ﺧﺎﻟﺪ او ﻏﯿﺮھﺎ ﻣﻦ اﻟﻤﺆﺳﺴﺎت اﻟﺘﻌﻠﯿﻤﯿﺔ:
● أﻗﻞ ﻣﻦ  ١ﺳﻨﺔ
● ﻣﻦ  ١ﺳﻨﺔ إﻟﻰ ٣ﺳﻨﻮات
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● ﻣﻦ  ٣ﺳﻨﻮات إﻟﻰ ٦ﺳﻨﻮات
● ﻣﻦ  ٧ﺳﻨﻮات إﻟﻰ  ١٠ﺳﻨﻮات
● أﻛﺜﺮ ﻣﻦ  ١٠ﺳﻨﻮات
Performance Expectancy
ﺳﺄﺟﺪ ﻣﻮﻗﻊ ﯾﻮﺗﯿﻮب ) (YouTubeﻣﻔﯿﺪاً إذا اﺳﺘﺨﺪﻣﺘﮫ ﻓﻲ اﻟﺘﺪرﯾﺲ
اﺳﺘﺨﺪام ﻣﻮﻗﻊ ﯾﻮﺗﯿﻮب ) (YouTubeﻓﻲ اﻟﺘﺪرﯾﺲ ﺳﯿﻤﻜﻨﻨﻲ ﻣﻦ إﻧﺠﺎز ﺑﻌﺾ اﻻﻧﺸﻄﺔ اﻟﻔﺼﻠﯿﺔ ﺑﺸﻜﻞ أﺳﺮع
اﺳﺘﺨﺪام ﻣﻮﻗﻊ ﯾﻮﺗﯿﻮب ) (YouTubeﻓﻲ اﻟﺘﺪرﯾﺲ ﺳﯿﺰﯾﺪ ﻣﻦ ﻓﻌﺎﻟﯿﺔ إﻧﺘﺎﺟﻲ اﻟﺘﺪرﯾﺴﻲ
اﺳﺘﺨﺪام ﻣﻮﻗﻊ ﯾﻮﺗﯿﻮب ) (YouTubeﻓﻲ اﻟﺘﺪرﯾﺲ ﺳﯿﺰﯾﺪ ﻣﻦ ﻓﺮﺻﻲ ﻟﺘﻘﺪﯾﻢ ﺗﺪرﯾﺲ أﻓﻀﻞ
Effort Expectancy
ﺗﻔﺎﻋﻠﻲ ﻣﻊ ﻣﻮﻗﻊ ﯾﻮﺗﯿﻮب ) (YouTubeواﺿﺢ وﻣﻔﮭﻮم
ﻣﻦ اﻟﺴﮭﻞ ﺑﺎﻟﻨﺴﺒﺔ ﻟﻲ أن أﺻﺒﺢ ﻣﺎھﺮاً ﻓﻲ اﺳﺘﺨﺪام ﻣﻮﻗﻊ ﯾﻮﺗﯿﻮب )(YouTube
أﺟﺪ ﻣﻮﻗﻊ ﯾﻮﺗﯿﻮب ) (YouTubeﺳﮭﻼً ﻟﻼﺳﺘﺨﺪام
ﺗﻌﻠّﻢ اﺳﺘﺨﺪام ﻣﻮﻗﻊ ﯾﻮﺗﯿﻮب ) (YouTubeﺳﮭﻞ ﺑﺎﻟﻨﺴﺒﺔ ﻟﻲ
Social Influence
اﻷﺷﺨﺎص اﻟﺬﯾﻦ ﻟﮭﻢ ﺗﺄﺛﯿﺮﻋﻠﻰ ﺳﻠﻮﻛﻲ ﯾﻌﺘﻘﺪون أﻧﮫ ﯾﻨﺒﻐﻲ ﻟﻲ أن أﺳﺘﺨﺪم ﻣﻮﻗﻊ ﯾﻮﺗﯿﻮب ) (YouTubeﻓﻲ اﻟﺘﺪرﯾﺲ
اﻷﺷﺨﺎص اﻟﻤﮭﻤﯿﻦ ﺑﺎﻟﻨﺴﺒﺔ ﻟﻲ ﯾﻌﺘﻘﺪون أﻧﮫ ﯾﻨﺒﻐﻲ ﻟﻲ أن أﺳﺘﺨﺪم ﻣﻮﻗﻊ ﯾﻮﺗﯿﻮب ) (YouTubeﻓﻲ اﻟﺘﺪرﯾﺲ
اﻹدارة اﻟﻌﻠﯿﺎ )ﻣﺜﻞ رﺋﺎﺳﺔ اﻟﻘﺴﻢ ،ﻋﻤﺎدة اﻟﻜﻠﯿﺔ ،إدارة اﻟﺠﺎﻣﻌﺔ( ﺗﺴﺎﻋﺪ ﻋﻠﻰ اﺳﺘﺨﺪام ﻣﻮﻗﻊ ﯾﻮﺗﯿﻮب ) (YouTubeﻓﻲ اﻟﺘﺪرﯾﺲ
ﺑﺸﻜﻞ ﻋﺎم ،ﺟﺎﻣﻌﺔ اﻟﻤﻠﻚ ﺧﺎﻟﺪ ﺗﺪﻋﻢ اﺳﺘﺨﺪام ﻣﻮﻗﻊ ﯾﻮﺗﯿﻮب ) (YouTubeﻓﻲ اﻟﺘﺪرﯾﺲ
Behavioral Intention
أﻧﻮي أن أﺳﺘﺨﺪم ﻣﻮﻗﻊ ﯾﻮﺗﯿﻮب ) (YouTubeﻓﻲ اﻟﺘﺪرﯾﺲ
أﺗﻮﻗﻊ أﻧﻨﻲ ﺳﻮف أﺳﺘﺨﺪم ﻣﻮﻗﻊ ﯾﻮﺗﯿﻮب ) (YouTubeﻓﻲ اﻟﺘﺪرﯾﺲ
أﺧﻄﻂ ﻻﺳﺘﺨﺪام ﻣﻮﻗﻊ ﯾﻮﺗﯿﻮب ) (YouTubeﻓﻲ اﻟﺘﺪرﯾﺲ
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